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I Foreword

The Kenya National Examinations Council Act 2012 mandates the council to conduct academic,

technical and national examinations and carry out research on educational assessment.

Assessment plays an important role in the learning process since what is taught and how learning takes
place greatly depends on how teachers and learners think assessment will be conducted. Assessments
also provide important data on what knowledge, skills and attitudes learners have acquired, how well

they have learned them, and the challenges they encountered in the process of learning.

The 2023 Kenya Primary School Education Assessment (KPSEA) sought to establish the learning
outcomes at upper primary school level. It also sought to assess pupils’ levels_ of acquisition of core
competencies and values. This report provides a detailed analysis of Grade ¢Jearners’ performance in
each subject. It also gives the classroom teachers relevant information ab%ﬁl 1earning gaps noted at the
end of the primary tier. The report further provides recommendatlon%ﬁl how teachers can tweak their
teaching strategies to enhance teaching and learning to improve l@mng outcomes. Further, it informs
stakeholders in education of possible interventions that can 1&@%0\/6: learning outcomes at the primary
school level. ’0
\$\$

I sincerely hope that parents and other stakeholdegs in education will find this report a useful point
of reference as they participate in their childrg@%s learning. Additionally, education stakeholders can
utilise the recommendations of the reportc)®> formulate appropriate intervention strategies aimed at
improving the quality of education 1nqg’énya Specific policy level recommendations to the MoE

agencies (TSC, KICD, KNEC) havg\sﬁg%n provided to enhance teaching and learning at upper primary.

Prof. Julius Nyabun&o oGW,
Council Chairman,
Kenya National Examinations Council.
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IDeﬁnitions of Key Terms

Assistive Technologies

Any device, software, or equipment that helps people work around their
challenges. Some examples of assistive technology are text-to-speech
and word prediction. Assistive technology includes low-tech tools like
pencil grips.

Approaching
Expectation

The learner displays the knowledge, skills and attitudes/values assessed
some of the time.

Below Expectation

The learner attempts to display the knowledge, skills and attitudes/
values assessed and does so with assistance.
&

Competencies

Combinations of attitudes, skills and knowj%%ge that learners develop
and apply for successful learning, livingvand working. Competency is
described in the curriculum as the abjlity to apply appropriate attitude,
knowledge, and skills to successf@y perform a function’.

Curriculum

oY
This is all the organised‘%gﬁiences that schools provide to help children
learn and develop. It ingludes the subjects taught, the content, the school

environment and oth¢p activities that take place outside of the classroom.
8
\\\

Disability

O
A physical,Qs%nsory, mental, or other impairment including any visual,
hearing; anrning or physical incapability which impacts adversely on
soci@ ‘\§conomic, or environmental participation.
AV

Discrimination QQ’

A
&

<
<
Any direct or indirect distinction, exclusion, or restriction based on disability
which has the purpose or effect of nullifying the recognition, enjoyment, or

exercise on an equal basis with other people.

Exceeding Expectation

The learner consistently and with a very high level of accuracy displays the
knowledge, skills and attitudes/values assessed.

Impairment The state or fact of being impaired, especially in a specified faculty.
This refers to changing of attitudes and environments to meet the diverse
Inclusion needs to facilitate participation of persons with special needs and disabilities
on equal basis with others in society.
Item Includes the stem, question and the options.

Xiii
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IDeﬁnitions of Key Terms

Learner with disability

Refers to a learner registered with the National Council for Persons
with Disabilities (NCPWD) as a person with disability and includes
those who have long term physical, mental, intellectual, emotional, or
sensory impairment.

Learning gaps

This is a variation between what a learner has learned and what a
learner was expected to learn.

Learning areas

Refers to the grouping of related subjects with an aim of integrating
students’ learning. The new curriculum recognises learning areas as
opposed to traditional subjects, learning in the new curriculum has
specified broad strands that will be covered inCa' learning area such as
writing, reading, listening, and speaking ilg@iglish learning area.

2

Meeting Expectation

C)@\)
d‘@g\skills and attitudes/values
<

()(QQ

The learner displays the knowle
assessed in most cases.

School Based Assessment

<O
These are formative @ésments set by KNEC, administered and
marked by teachers at school level and the scores uploaded onto the
CBA portal. It igs7a system for collecting information on learners’
learning statusyfor the purpose of planning improvement programs in
the perfca@%?nce of learners.

Pathway

O
A \<;vay is an intentional educational structure within a school system
\ﬁ& an academic course of study.
Age based pathway for learners without disabilities and learners
with sensory and physical disabilities who follow the curriculum with
adaptations and modifications. Learners with severe disabilities who
are not able to follow the regular curriculum follow the Stage based
pathway.

Proxy

Authority to represent someone/something else.

Question

Word or an expression that elicits a response.

Xiv
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I Executive Summary

The Kenya National Examinations Council administered the 2023 Kenya Primary School Education
Assessment (KPSEA) from 27" October to 1%t November 2023 to establish levels of achievement among
Grade 6 learners in English, Mathematics, Kiswahili / Kenyan Sign Language, Integrated Science, and
Creative Arts and Social Studies. The main purpose of KPSEA is to inform education stakeholders on the
learning gaps noted and suggest interventions that could ensure learners post better learning outcomes at

the end of primary schooling.

Assessment centres and learner registration

The successful administration of any summative assessment like KPSEA relies on the timely registration
of the learners to inform subsequent processes effectively and efficiently. The aspects that were noted on
learner registration are presented in Chapter One. For instance, in 2023, the as§essment centres offering
learners for KPSEA were 32,623 compared to 32,555 in 2022. Some (}Oﬁ%e counties that registered
an increase in the number of assessment centres include: Mombasa é)@ (0.06%), Nairobi 14 (0.04%),
and Nakuru 14 (0.04%). A significant decrease in assessment cent@é was observed in Meru 19(0.06%),
Homa Bay 15 (0.05%) and Kisii 11 (0.03%).Reduction in the Q%’mber of centres could be a pointer to
factors that contribute to learners accessing quality educagoi(fhnd transitioning from one level to another.
Generally, counties in Arid and Semi-Arid Lands (AS@%\?registered lower numbers of assessment centres
compared to those in non-ASAL areas. For 1nstan®€9 Lamu, Isiolo and Samburu registered lower numbers
of assessment centres at 122 (0.37%), 143 (%\454%) and 182 (0.56%) respectively compared to Nairobi,
Kitui and Machakos counties that had th@ﬁaq)ghest number of assessment centres at 2,017 (6.18%), 1,520
(4.65%) and 1,205 (3.69%) respectlv@
fz§

A total of 1,281,210 learnerSéﬁf KPSEA in 2023. It was observed that 5 counties had notably higher
learner registration; these@%re Nairobi (90,798), Kakamega (65,582), Kilifi (59,661), Nakuru (59,091),
and Bungoma (56, 309@%0wer learner registration was recorded in Isiolo (4,521), Lamu (4,707) Samburu
(6,101), Wajir (7,403), Tana River (7,521), Marsabit (7,646), and Mandera (8,651) counties.

Of concern was the significant number of learners (59,272) who registered for the first time while sitting
the 2023 KPSEA summative assessment pointing to the lack of compliance with the stipulated guidelines
in the Competency Based Assessment Framework (CBAF) by assessment centres. The guidelines indicate
to schools how to register all learners at Grade 3 for effective formative and summative assessments.
Such late registration during the administration of the summative assessment has implications on the
management of KPSEA, more so where the tracking of learners’ performance contributes to future

decision making processes.
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Tracking learner enrolment

The analysis of the 2023 Grade 6 cohort’s transition and enrolment trends from 2020 to 2023 shows that
out of a total of 1,325,628 learners who were registered while in Grade 3 in 2020, a total of 1,281,210
sat KPSEA 1in 2023, representing completion rate of 96.65%. Further analysis revealed that 95.19%,
96.32% and 93.67% of the learners in Grades 3, 4, and 5, respectively sat the School Based Assessments
(SBAs). This implies that a significant number of learners in the 2023 KPSEA cohort did not undertake
the formative (SBAs) as they progressed through the respective grades, a factor pointing to lack of
compliance with the assessment policy guidelines in some schools as stipulated in the Competency Based
Assessment Framework (CBAF).

Learners’ Gender

At the end of primary schooling, 657,893 boys (51.35 %) and 623,317 girls @8.65%) registered for
KPSEA 1n 2023 indicating gender parity in primary school enrollment. In 2828 the proportion of boys
who registered for the assessment was higher than that of girls by 2.70%&0%pared to 3.48% as reported
in 2022. Kilifi County had a reduced gender gap of 0.02% in enrolmgﬁﬁ)etween boys and girls. In West
Pokot, Marsabit and Migori counties, boys were slightly more %&ﬁ\ girls by 0.14%, 0.47% and 1.08%
respectively. Commendably, West Pokot continues to regisg(k\g steady progress towards reducing the

gender gap of 0.25% in 2022 to 0.14% in 2023. \$9

\$\$
Learners with disabilities LoX

@%

Learners with disabilities accessing educati@)l\(rjl the Age based pathway registered for KPSEA. It was
established that out of 3,268 who sat 023 KPSEA, 1,467 (44.89%) were learners with physical
disabilities followed by 948 (29.01‘Vq{®amers with hearing impairment. Learners with low vision were
705 (21.57%) while 148 (4.53‘V(%z§rere those with visual impairment. Bungoma, Kiambu and Kisumu
were among the counties that@ﬁ\gistered the highest number of learners with disabilities at 164 (5.02%),
160 (4.90%), and 153 (4.&&%) respectively. Counties in ASAL areas such as Lamu, Wajir, and Samburu
recorded the lowest re@gfration of learners with disabilities at 2 (0.06%), 16 (0.49%), 18 (0.55%) and 20
(0.61%), respectively.

Of concern were the counties reporting low registration of learners with disabilities. This could be attributed
to stigma issues preventing these learners from accessing education, as well as lack of early identification
and placement in the correct pathway. Having a timely functional assessment by Educational Assessment

and Resource Centres (EARCs) could ensure access, inclusivity, and equity at primary school level.

Learners’ age

Kenya offers the Age based pathway with clear guidelines on the grade-appropriate-ages communicated
in various policy documents. Nationally, an analysis of the average ages of the learners who registered
for 2023 KPSEA was done. A total of 757,924 (59.16%) were age-appropriate (11 to 12 years) learners
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for Grade 6 in 2023 compared to 619,071 (49.38%) learners who sat in 2022. This was an improvement

0f 9.77% towards achieving age-appropriate-grade-attendance in primary schooling.

There was a notable reduction in the number of overage learners (those over 12 years old) from 592,172
(47.24%) who sat the 2022 KPSEA to 261,588 (20.42%) learners in 2023. Counties that contributed to
the 20.42 % national proportion of overage learners at Grade 6 included: Garissa, Kwale, Kilifi, Mandera
and Tana River at 63.00%, 53.02%, 51.21%, 49.86% and 43.28% respectively. This implies that there are
factors that may be contributing to the prevalence of over age learners in various grades that may require
investigating and addressing, as studies show that the age of learners has a bearing on the learners’
achievement (Celikkol, 2023; Olalowo, 2020).

Learner performance

Learner performance is presented in Chapter Two, it was established that learé? performance on most
subjects recorded an above average mean. This implies that the overall&rformance in all subjects
offered in the 2023 KPSEA fell within the expected range of scores, W@D?he exception of Kenyan Sign
Language (KSL) where learners achieved slightly below the avera Q\cﬁ%ean performance.

Notably, Agriculture, Home Science and Music had low st@érd deviations (2.85, 2.88 and 3.20
respectively). English (9.06), Mathematics (8.36) and Kiswa&i:f&7.63) had the highest standard deviations
implying a greater variability in the learner performa@(’)utcomes that can effectively inform policy
interventions for better learning outcomes. \$

(o
S

<
On gender, performance of boys and girls w%&%mparable in all subjects. For instance, in Mathematics,
boys registered a mean of 18.56 while wc)attained a mean of 18.68. In Agriculture, the mean of boys
was 5.65 while girls registered a mea{(@ﬁS.M. In the following seven (7) out of the fourteen (14) subjects
sat, most learners were exceedin%,*gr meeting expectation in: English (61.36%); Kiswahili (66.90%);
Physical and Health Educati(@\(’%&”%); Social Studies (62.80%); Art and Craft (61.98%); Christian
Religious Education (66.8&‘5%); and Islamic Religious Education (58.22%). Learners’ performance in the
following two subjectgﬁés at approaching or below expectation: Kenyan Sign language (77.21%); and
Hindu Religious Education (57.57%)This indicates the need to enhance teaching and learning resources,
retooling teachers for better understanding and the interpretation and implementation of curriculum
designs, and to investigate further causes of this performance trend. Having strong foundational learning
in these subjects will ensure that learners exiting at the end of primary schooling have better chances
of understanding subsequent content in the subject. Subject specific interventions could be considered
to ensure that the subjects with learners performing at approaching or below expectation pose better

learning outcomes.

Laying foundation for acquisition of core competencies and values

Concerning assessment of the acquisition of core competencies, core values, and pertinent and

contemporary issues in the 2023 KPSEA, proxy test items were analysed for proxy evidence on the
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foundational building blocks of acquiring the core competencies among learners. Chapter Three details
the analysis and findings per Core Competency as well as the Core Values and PCls.

All learners performed at Approaching Expectation based on the proxy evidence in all core competencies.
This indicates that the foundation for acquiring the core competencies is being laid and given age-
appropriate tasks the learners are able to display the basic behaviour that portrays the 7 core competencies

as envisaged in the BECF.

Regarding the foundational acquisition of core values, most of the learners performed at Meeting
Expectation on proxy questions that tested the values of Love and Respect. This was commendable and
should be sustained by the teaching, learning and assessment experiences. An analysis on the proxy items
that tested the core values of Responsibility, Unity, Integrity, and Patriotism revealed that most learners
were performing at Approaching Expectation in the foundational acquisition of these values.

Of concern was the proportion of learners performing at Below Expectation whe{@ given questions on in

the values of Social Justice. 690

%6

The assessment of the PCIs established that a majority of the leagég? were performing at Meeting
Expectation on proxy items that tested on Health Education Life@ﬁills and Values Education. Learner
performance on proxy items testing Global Citizenship, Educag&l for Sustainable Development, Learner
Support Programmes and Community Service Learning i\g&{%ates that all the learners were performing
at Approaching Expectation. $\$

>

@%

O
N
The 2023 KPSEA Report draws the follgzﬁ%g recommendations.

O
N

Ministry of Education ,&Q

\/Qz

The Ministry of Educatim}< ih&.lld ensure that:
N

Recommendations

2
a) schoolscomply wﬁ% the formative and summative assessment guidelines for better institutionalisation
of CBA.

b) quality assurance visits are conducted to ascertain the factors that could be leading to the closure of
some schools/centres and their impacts on learners’ completion of primary schooling and transition,

and ensure the gains made in 100% transition at the end of primary schooling are sustained.

c) Early Assessment and Resource Centres (EARCs) are well quipped and staffed and easily accessible
for effective and timely functional assessment and educational placement of learners with disabilities

in educational programmes most suited for nurturing their potential

d) policy interventions that promote narrowing the gender gap in access to primary education; age-
appropriate school entry or age-appropriate-grade-attendance are implemented, especially in counties
with greater disparities.
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e) provision of teaching and learning resources such as descant recorders to learners to enable them
to develop the required practical performance skills in Music and provision of adequate visual KSL
resource materials such as videos, picture stimuli in schools to enable learners to relate graphics with

names/words to help them build KSL vocabulary.

f) schools have well established and equipped laboratories for teaching Home Science and performing

Science experiments and studios for Art and Craft activities.

g) teacher trainees are taken through practical learning experiences during their pre-service training so
that they gain in-depth knowledge on content and pedagogy to enable them plan and effectively teach

the foundational skills for each subject at primary schooling.

h) CEMASTEA prioritises school-based teacher support for improving foundational learning of STEM

subjects at primary school.

i) monitoring of learning is frequent to ensure that factors affecting teaching-and learning in lower and
upper primary levels are investigated and appropriate interventions pufin place.
Q@Q
Q
Teachers Service Commission Q}Q’

R

The Teachers Service Commission plays a crucial role in ergﬁring the implementation of the

curriculum. In this regard, the commission should: $\$

>

@
a) capacity build teachers on methods of 1n§t~§3’ct10n and assessment that are authentic, practical and in

context with acquisition and apphc%@?of skills and competences.

b) capacity build teachers on how {\cﬁ‘eoffectlvely develop in learners the competencies, values and PCls

to improve their performancgﬁ?n future assessments.
\%

c) retool teachers with g r emphasis on the use of learning experiences in the curriculum design for

learner conceptua&g\tion of curriculum content.

d) incorporate the subject specific learning gaps in the assessment tools for Teacher Professional
Development process to identify capacity gaps for School Based Teacher Support programmes and

address them.

e) ensure appropriate teacher establishment in schools especially for the teaching of Science and
Technology, Art and Craft, Music, Home Science and HRE.
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Kenya Institute of Curriculum Development

The Kenya Institute of Curriculum Development should:

a)

b)

collaborate with TSC to strengthen the capacity of teachers to understand and interpret subject-

specific learning experiences as outlined in the curriculum design.

make use of the noted learning gaps in each subject and develop teaching and learning materials

for sharing via radio lessons, Edu Channel, and other content access modes available.

Teachers and head teachers

Teachers play a key role in facilitating curriculum implementation. They should therefore:

g)

h)

N
90
use teaching strategies and assessment modes that emphasise the a@‘ﬂcation of knowledge, skills
attitudes and values to be acquired by the learners. QQ\,Q

Q
Z
analyse school specific reports for learning gaps and come gp\with more subject specific strategies/

learning experiences to improve on learner content concojg{p?ualisation, teaching and assessment.

expose learners to a wide range of contexts sucl@ use of visual aids, print and digital media to

ensure acquisition of aspects of reading for c%n‘férehension and mastery of content.

<
link various content areas across diﬁ“ere&égfrands and subjects and facilitate learners to realise the
inter relationship. &
Q.

diversify modes of content del{@ry and assessment that focus on real-life tasks that learners can
identify with. For instance\i/@(@ocial Studies, diagrams should be used to illustrate relief features for
better mastery of conce{@@.

<

adopt a practical @@}oach by giving learners opportunities to perform tasks more.

involve learners in vocabulary building tasks that create opportunities for using expressive and
receptive skills in KSL directly or in pictorial representation, interpretating spatial information and

modelling accurate ways of signing words.

ensure that learners are registered at Grade 3 for effective formative and summative assessment in

line with the CBA Framework and keep all appropriate progress records.
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Parents/Guardians

Parental involvement is pivotal in a learner’s progress. The parents/guardians should therefore:

ensure enrolment of children for schooling in line with the school entry age policy.

a) provide a conducive learning environment for the learners and foster in them positive attitude towards

learning.

b) monitor the learner’s progress and motivate them as they undertake their tasks as this helps nurture

the learner’s potential.

c) support learning by providing the required materials to the learners during teaching, learning and

assessment.
d) createarich language environment at home for regular learners and learners with hearing impairment.

e) instil values in the learners right from home and compliment the acquigi@%n of core competencies

among the learners.

Conclusion N
S
The 2023 KPSEA Report aims at informing the various eﬁiﬁcation stakeholder as they come up with
policy interventions that would ensure the concerted gﬁyrts are expended to increase the proportion of
learners at end of primary schooling likely to transition to Junior School with the foundational skills that
will help sustain their future learning of concem& This Report shows that aspects of learner registration
for the formative and summative assessmegf® could be made more efficient to ensure no learner is left

ific interventions to ensure foundational learning is improved in all

<
behind or disadvantaged. The performa %points to the need for teaching and learning resources, teacher
retooling, and adoption of subject s@ﬁ%

subjects at primary school levekgjb'
<
<&
e
©
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Chapter

1.0 Introduction

1.1  General Information on the Kenya National Examinations Council

The Kenya National Examinations Council (KNEC), also referred to as The Council, is a State
corporation established in 1980 by an Act of Parliament; namely, the Kenya National Examinations

Council Act Chapter 225A of (1980). This Act was repealed in 2012 and replaced with the Kenya National

Examinations Council Act No. 29 of 2012.

1.1.1 Vision Statement

Transforming lives through quality assessment
and credible certification.

1.1.2 Mission Statement

To assess abilities and certify learner achievements
in conformity with global standards.

1.2 The Functions of the Council

Q)
1.2.1 KNEC core functions Q)Qg’
According to Section 10 of the Kegé\;(\National
Examinations Council Act N%E%Of 2012, the
core functions of the Coul(gﬁ?are to:

. N L
a) Set and maintain @%‘mmatlon standards.

b) Conduct public academic, technical and
other national examinations within Kenya at

basic and tertiary levels.

¢) Award certificates or diplomas to candidates
in such examinations and confirm authenticity
of certificates or diplomas issued by the
Council upon request by the government,
institutions, institutions,

public learning

employers, and other interested parties.

d) Undertake research on educational
assessment.

N\

@%

e) Advise any puinQQ institution on the
development ang,(use of any system of
assessment w,ge% requested to do so, and in
accordance)é%th such terms and conditions as
shall l@&%\umally agreed between the Council

anQQ&e public institution.
()O
f&\ﬁ"romote the international recognition of

qualifications conferred by the Council.

g) Advisethe Government onany policy decision
that is relevant to or has implications on the
functions of the Council or the administration
of examinations in Kenya.

h) Do anything incidental or conducive to
the performance of any of the preceding
functions.

1.2.2 Core Values

The KNEC core values are:
a) Professionalism: Our work is rooted in
accurate data, critical skills, tested knowledge

and collaborative thinking.

b) Integrity: We are trusted to efficiently use
our resources to deliver our promise ethically
with utmost honesty.
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c) Team Spirit: We embrace collaboration and
team up with strategic partners in service

delivery.

d) Innovativeness: We are committed to
creativity and aspire to embrace new ways

and ideas of service delivery.

e) Accountability: We embrace reliability
and personal responsibility for decisions
and actions taken in order to honour our

commitments to our customers.

1.3  The parameters of assessment

Assessment refers to the process of gathering
evidence on what learners know, understand,
and can do in a systematic way to evaluate their
learning and to make decisions on the education
processes. The Kenya Primary School Education
Assessment (KPSEA) is a summative assessment

that is administered at the end of upper primary

It is guided by four parameters; namely, the
purpose of assessment, the mode of assessment, the
assessment tools and reporting on the assessment
outcomes. Learner progression between grades in
the Age based pathway is guided by the conduct
of formative assessment and the provision of the
School Year Report (SYR). Assessment at upper
primary school level is organised as illustrated in

figure 1.

1.3.1 The purpose of KPSEA

The purpose of any asse&@nent varies depending
on the level at whl@ the assessment is being
offered. KPSEA rﬁg administered to find out
the level of Qﬁgéstery of competencies among
learners il@ﬁ"e subjects assessed; to inform on the
transi@‘ﬁ of learners to Junior School (JS); and to

in ¥ education stakeholders on possible policy

\fﬁl erventions for upper primary.

(Grade 6). >
\)\0
6
Figure 1:Assessment and reportlng %@Tpper primary school level
(\
3
QJ\/
&
e
©

Source: KNEC 2023



The specific purpose of assessment at upper

primary school includes, :

a) providing feedback on acquisition of
competencies to learners, teacher, parents/

guardians, and other relevant stakeholders;

b) informing policy makers and curriculum
developers on areas to target for appropriate

intervention;

c) helping the teacher /facilitators to improve
on instructional strategies and approaches

based on learning gaps noted;

d) highlighting gaps in the provision of
resources that support implementation of

curriculum;

e) informing parents/guardians on learners’

educational needs for support/intervention;

f) encouraging learners to develop self and

peer assessment skills;

g) informing on the interventions as learners \QQ?

transition from upper primary to Jumol;bo

School; Q~
~
h) establishing the level of acquisition of the

competencies in the subjeotsqéssessed and
monitoring learner pr@féss.
S
©

1.3.2 Mode of assessment

Assessment at this level is both formative and
summative. The assessment process starts at
Grade 4 with classroom assessments conducted
by teachers guided by the curriculum designs
on activities to carry out during instruction. This
helps in determining the level of achievement of
the learning outcomes and remedial measures
required. KNEC
assessment by providing standardised tools
for School Based Assessment (SBA) at Grade

reinforces the classroom

Kenya Primary School Education Assessment (KPSEA),
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4 and 5 in all the subjects. During School
Based Assessment, learners are accorded the
opportunity to work individually, in groups and
with the support of resource persons, parents and
teachers depending on the task to exhibit their

understanding of concepts taught.

The 2023 KPSEA

was administered at the end of Grade 6. The

summative assessment
assessment at the end of Grade 6 was conducted
as guided by the Competency Based Assessment
Framework (CBAF) for the Age based pathway
which recommends an assessment at the end
of upper primary (Kbé 2023). In addition,
the assessment so@%t to monitor learning of
basic skills andg‘&)mpetencws that learners were
expected ,t&@flcljave acquired as per the specific
learnin qutcomes at that level. The assessment
also assists in identifying learning gaps in various

écts and provides recommendations to relevant

stakeholders for appropriate interventions.

1.3.3 The assessment tools

The formative and summative assessment of
the 2023 Grade 6 cohort was conducted using a
variety of assessment tools that included: written
tasks,
portfolio

tests, projects, practical/performance

observation checklists, oral, aural,

assessments, among others. The assessment
tools were developed by a panel of professionals
comprising Ministry of Education Quality
Assurance and Standards Officers, KICD Subject
Specialists, KNEC Subject Specialists, university
lecturers and practising teachers/teacher trainers.
The various assessment tools are used by teachers
and educators to gather information about a
learner’s achievement. The assessment tools
used comprised authentic tasks that provided
learners with the opportunity to demonstrate their

knowledge and skills using real life tasks. Some
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of the tasks in the assessment tools embedded
questions that checked on the acquisition and
development of the Core Competencies, Core
Values, and the Pertinent and Contemporary
Issues (PCls).

To enhance credibility, KNEC employed quality
controls through the provision of scoring guides,
assessment  administration  guidelines  and
monitoring the conduct of SBA and summative

assessments.

1.3.4 Reporting on assessment outcomes

The SBAs are administered, scored, analysed
and resultant reports used to provide feedback
to stakeholders.

teachers receive instant feedback when formative

The learners, parents and
assessments such as Classroom Assessments and
School Based Assessments are carried out. KNEC

has developed an efficient and interactive online

SBA and summative assessment of KP%S)S\)
Teachers play a crucial role in the condu%@?SBA
at upper primary and in uploading. {4@) learners’
assessment outcomes on the Concysgtency Based
Assessment (CBA) portal. IéJNEC has ensured
that Individual Learner ReQﬁ%ts (ILR) are given to
each learner to inforn@g\e'm of their performance
as they transition to Junior School. Schools are
provided with School Specific Reports (SSR)
that highlight the performance of the candidates
in each school in each subject, the learning gaps
noted and suggested remedies. These SSRs are

useful to both the JS teachers receiving the same

XN
(o3
portal to support the registration of learners fog>

cohort of learners and the upper primary teachers
who may need to improve the learning outcomes

of learners in their respective schools.

1.4  The objective of the 2023 KPSEA
Grade 6 national report

The objective of the 2023 KPSEA Grade 6
national report is to give feedback to relevant
education stakeholders through the provision of
the following:

a) detailed analysis of learners’ performance in

each subject assessed;

N
b) identified leamin%ngs noted in each subject

assessed; 5
o . .
c) suggesteQ\Cremedles to teachers, curriculum
< . . .
developers, and curriculum implementation
n(*)@@rlal developers with an aim of improving
~teaching strategies and consequently improve

S

N learning outcomes.

15 Administration of KPSEA

Successful field administration of any national
assessment relies on the personnel involved. The
2023 KPSEA was administered concurrently with
KCPE and therefore the Centre Managers and
Supervisors were shared. However, KPSEA stand-
alone centres that had more than 30 candidates
were considered as independent centres. Where
KCPE and KPSEA had a combined candidature
of 200 and above, a Deputy Headteacher was

involved as a Centre Manager.
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Table 1:Personnel engaged during management ¢) Mathematics;

of 2023 KPSEA : .
d) Integrated Science {Science & Technology,

Personnel KPSEA Agriculture, Home Science, and Physical
and Health Education (PHE)};
Centre Managers 32581
Deputy Centre Managers 1787 e) Creative Arts & Social Studies {Art &
Supervisors 26039 Craft, Music, Social Studies and Religious
Invigilators 797 70 Education}.
Security Officers 51108
Clerks at the Distribution 1.7  Timetable for 2023 KPSEA
576
Centres

The 2023 KPSEA was conducted between 27"
October to 1% November %&23

Table 1 presents the number of personnel involved
during the management and administration of

2023 KPSEA. 1.8 Competen%ﬁ% assessed

The 2023 {@%EA tests were designed to
1.6 Conduct of the 2023 KPSEA assess peten01es while integrating the

KNEC developed and provided appropriate Coreg@gmpetencws, Values, and Pertinent and

C\gn\témporary Issues as envisaged in the BECF
\j&019). These were infused in the Multiple Choice
& Questions (MCQs) that were used in KPSEA.
b) Kiswahili/Kenyan Sign Language (KSL)'O\(’
&
Table 2: Timetable for administering\@@% KPSEA

assessment tools for the following subjects:
a) English;

&
\/ .
Day & Date Session & Item Paper Duration
<<\ No.

Friday &°
97 10.2023 Rehearsal Day

8.30am - 9.50am 1. | Mathematics 1 Hour 20 Minutes

8.30am - 9.50am 2. | Mathematics (Large Print) 1 Hour 20 Minutes

Day 1 Monday

30.10.2023 8.30am-10.20am 3. | Mathematics (Braille) 1 Hour 50 Minutes
10.20am-10.50am Break 30 Minutes
10.50am-11.50am 4. | English 1 Hour
10.50am-11.50am 5. | English (Large Print) 1 Hour
10.50am-12.10am 6. | English (Hearing Impaired) 1 Hour 20 Minutes
10.50am-12.10am 7. | English (Braille) 1 Hour 20 Minutes
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Day & Date Session Item Paper Duration
No.
8.30am - 10.10am 8. | Integrated Science 1 Hour 40 Minutes
8.30am-10.10am | 9, | megrated Science I Hour 40 Minutes
(Large Print)
) . 2 Hours 10
Day 2 8.30am - 10.40am 10. | Integrated Science (Braille) Minutes
Tuesday i
31.10.2023 10.30am - 10.10am Break 30 Minutes
11.10am - 12.10am 11. | Kiswahili 1 Hour
11.10am - 12.10am 12. | Kiswabhili (Large Print) 1 Hour
11.10am - 12.30am 13. | Kiswabhili (Braille) 1 Hour 20 Minutes
11.10am - 12.10am 14. | Kenyan Sign Language (}0&\\ 1 Hour
8.30am - 10.10am 15. | Creative Arts & Social S&&les 1 Hour 40 Minutes
bay 3 8.30am-10.10am | 1. | Cre¥iveArts & Socigh Swdies || 1 40 Minutes
Wednesday (Large Print) &
01.11.2023 Creative Arts QSOClal Studies 2 Hours 10
8.30am - 10.40am 17. Braille) 6& Minutes
@\@
1.8.1 Core Competencies, Values and 1.9 Reporting of the 2023 KPSEA

Pertinent and Contemporary Issues\}\OQ’

O
The following seven core competenc1esQ&re

integrated in the summative assessm@

Qz
Communication and Col]@]:)\ératlon

a)
b)
¢)
d)
e)

f) Learning to Learn;

Critical Thinking a@%roblem Solving;
Imagination and Creat1v1ty,
Citizenship;

Digital Literacy;

g) Self-Efficacy

A detailed discussion how the various core
competencies, values and PCIs were assessed are
discussed is presented in Chapter Three of this
report.

%)
Performance

This section presents the way performance in
the tasks in the various subjects were scored and
analysed.

1.9.1 Reporting of assessment tasks in the
Age based pathway

Learners’ achievements in the various subjects

at Grade 6 were scored and reported using four

performance levels as described in detail as

follows:

a) Exceeding Expectation (Level 4): The
learner consistently and with a very high
level of accuracy displays the knowledge,

skills and attitudes/values assessed;

b) Meeting Expectation (Level 3): The learner
displays the knowledge, skills and attitudes/

values assessed, in most cases;



c) Approaching Expectation (Level 2): The
learner displays the knowledge, skills and

attitudes/values assessed some of the times;

d) Below Expectation (Level 1): The learner
attempts to display the knowledge, skills and
attitudes/values assessed and does so with
assistance.

Each performance level had a descriptor, which
outlined the relative differences between learners’
performance at each level. The descriptors were
derived from the general learning outcomes spelt
out in the curriculum designs. Detailed subject
specific descriptors were communicated to schools
through the CBA portal for effective feedback to

learners, teachers, and parents.

1.9.2 Performance analysis of 2023
KPSEA

%.
In determining the performance of learners, \ﬁ
Item Analysis is used. Item analysis involve&%(b'

determining the Facility Index (F-index)o@ﬁa
Discrimination Index (D-1ndex) ofeaclgﬂg%stion

in the paper for the chosen sample pe,@l ation of
N

learners. \Q
N
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The facility index refers to the relative measure
of difficulty or ease of a question based on the
percentage of learners obtaining the correct
response to the question. The discrimination
on the other hand,

successfully a question differentiates abilities of

index, indicates how
learners from the highest to the lowest achievers.
A good question is one that has a Facility Index
of between 30% and 80%. Any question therefore
with a Facility Index below 30% is considered
to have been found difficult by the learners and
one above 80% is considered to have been
found easy. This is the cr&eria used by the Item
Analysis programmgg% select questions with
the low facility indifes in a paper for discussion
in this nationa(l)@&port. A detailed discussion of
performanc@é}lalysis of various items is discussed
n Ch(a)tg(& Two of this report.

The 2023 KPSEA performance
reporting strategy

The 2023 KPSEA provides an opportunity to
monitor learner progress. Learner progress was

measured and reported as demonstrated in figure 2.

vV
Figure 2: Performance Le{(gis of monitoring learner progress

&

Source: Adapted from Mounika studio
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The learners, parents, teachers, and educators
need to understand how to identify a learner’s
strengths and nurture the potential displayed

during learning and assessment.

The reporting of 2023 KPSEA adopted the
strategies illustrated in figure 3. In line with this,
KNEC developed subject specific descriptors to
guide on what Grade 6 learners can do based on
the analysis of the 2023 KPSEA performance.

Figure3: Reporting strategy on Competency Based Assessment

This ensures that learners and parents get the
Individual learner reports while the school
community and other stakeholders get detailed
School Specific Reports. These reports have
relevant school level analysis, learning gaps per
subject and suggested remedies for improving
teaching and learning processes.

Figure 3 illustrates the wvarious assessments
administered for the Age based pathway, reports
generated, as well as the stakeholders who benefit

or use the feedback.

Source: KNEC, 2022 (2022 KPSEA National Report)



Feedback provides information or critique about
prior action or behaviour from an individual that
is communicated to another individual or a group
to use the information in adjusting and improving
Feedback on

learner’s performance is an integral component

their current and future actions.

of the CBA. Among others, studies have shown
that effective feedback enables learners to identify
gaps in their learning and provides suggestions
to improve their learning: creates responsive
learners; sharpens teaching strategies; provides
constructive information for both learners and
teachers; and motivates students to learn (Obilor,
2019). Itis therefore crucial that feedback is shared
with the relevant stakeholders at the appropriate

time to allow for timely decision making.

1.10.1 Access and utilisation of KPSEA
feedback reports

The KPSEA feedback is provided through

the Individual Learner Report (ILR) and the%

School Specific Report (SSR). To ensure t@@
assessment feedback is utilised effectlvelé ‘ihere
is a need to share the various reports wi relevant
stakeholders in a manner that it s@fﬁ' be easily

accessed, understood and utlhs@@

QJ
1.10.2 Individual IearneQ*eport

Individual learner reg%rts are issued for each
learner who will have sat KPSEA. This report
is also shared with parents /guardians. It shows
learners personal information and the performance
level in each of the subjects assessed. This
provides the learner with insight/information on
strengths, abilities, and areas that require support.
The report further provides parents/guardians
with the learners’ progress and achievement as
well as giving insights on areas that the learner

may require support.

Kenya Primary School Education Assessment (KPSEA),
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To access the ILR, schools should login to the
KNEC CBA portal u sing their specified credentials
and follow the steps shown in figure 4. The head
teacher should endorse the report by signing

and stamping before issuing it to the learner.

Figure 4: Steps for accessing and downloading
the ILR

O
\$\$

1.10.3 School Specific Report

School Specific Report (SSR) is a detailed analysis
of each subject assessed. It shows the individual
school’s performance in relation to the national
mean per subject as well as the misconceptions
that may have hindered learners from meeting the
expectation in the assessment tasks. The school
specific report also outlines possible interventions

for each subject.
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Figure 5 outlines the steps that schools can follow
to access the SSR via the KNEC CBA portal.

Figure 5: Steps for accessing the SSR.

1.11 Background information on 2023

KPSEA

1.11.1 KPSEA assessment centres and
registered learners

This section presents analysis of 2023 KPSEA
assessment centres per county. This analysis helps
understand the contextual factors influencing
formative and summative assessment processes
and their possible impact on learners’ access to
quality education and transition. Studies have
established that contextual. factors also influence
teachers’ implementa iqﬁ)of formative assessment
(Li et.al., 2020; Birgabaum et al., 2015). Table 3
presents data og\othe distribution of assessment
centres and\éﬁlstered learners by school type per
county. (QQ

@@
Table 3: Registration of KPSEA centres and learnerg:by school type per county
&
Centres 0\\’\ Learners
County | County o o Total
Code Name Private | Rublic | Centres orer Private | Public ota
S County Entry
N
01 TaitaTaveta 48 0 210 258 0.79% 933 8584 | 9517
02 Kwale L @ 420 548 1.68% 3220 26928 30148
03 Mombasaoé‘ 478 102 580 1.78% 12595 13412 26007
04 Kilifi 327 578 905 2.77% 7996 51665 59661
05 Tana River | 25 178 203 0.62% 615 6906 7521
06 Lamu 19 103 122 0.37% 376 4331 4707
07 Nyandarua | 102 347 449 1.38% 1897 13974 15871
08 Nyeri 109 382 491 1.51% 2630 13293 15923
09 Kirinyaga 119 198 317 0.97% 2692 9315 12007
10 Murang'a 119 507 626 1.92% 2819 21640 24459
11 Kiambu 577 473 1050 3.22% 15650 34277 49927
12 Machakos 354 851 1205 3.69% 7049 28623 35672
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County | County Centres Learners
Code Name Private | Public | Centres Vo per Private | Public Total
County Entry
13 Kitui 128 1392 | 1520 4.66% 1979 33496 | 35475
14 Embu 122 383 505 1.55% 1986 11612 | 13598
15 Meru 317 744 1061 3.25% 6208 31801 | 38009
16 Marsabit 52 165 217 0.67% 1478 6168 7646
17 Isiolo 44 99 143 0.44% 1126 3395 4521
18 Makueni 109 896 1005 3.08% 1561 25238 | 26799
19 Tharaka Nithi| 67 426 493 1.51% 958 10382 | 11340
20 Nairobi 1775 242 2017 6.18% 48339 42459 | 90798
21 Turkana 63 374 437 1.34% 7223%6‘\) 11570 | 18792
22 Samburu 19 163 182 0.56% C@Q{%/ 5673 6101
23 Trans Nzoia | 231 383 614 1.88%’&;@0‘ 4938 26583 | 31521
24 West Pokot | 57 605 662 2.(@@7? 1406 17289 | 18695
25 Bomet 216 682 898 @1&)?5% 4461 23187 | 27648
26 Uasin Gishu | 318 494 812 > " 2.49% 7140 22681 | 29821
27 Nakuru 424 722 ,\9%56 3.51% 11321 47770 | 59091
28 Kericho 247 5553?0 800 2.45% 5462 21305 | 26767
29 Nandi 145 O\Q@D 895 2.74% 2706 24604 | 27310
30 Laikipia 72 \/qj?}\ 277 349 1.07% 1743 10978 | 12721
31 Kajiado ‘\,/4\@? 456 863 2.65% 8921 20115 | 29036
32 Narok OQ} 199 727 926 2.84% 4431 36166 | 40597
33 Baringo 84 664 748 2.29% 1775 15257 | 17032
34 ﬁigl‘(’wet 69 406 | 475 1.46% 1281 12615 | 13896
35 Busia 114 437 551 1.69% 2489 28314 | 30803
36 Bungoma | 255 787 1042 3.19% 5255 51054 | 56309
37 Kakamega | 234 900 1134 3.48% 4820 60765 | 65585
38 Vihiga 68 381 449 1.38% 1342 17914 | 19256
39 Kisumu 199 618 817 2.50% 4035 31779 | 35814
40 Kisii 284 707 991 3.04% 5695 33742 | 39437
41 Homa Bay | 239 871 1110 3.40% 4588 34166 | 38754
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Centres Learners
County | County = Total
) ) er ) i ota
Code Name Private | Public | Centres . Private | Public
County Entry
42 Siaya 121 655 776 2.38% 1850 31364 33214
43 Nyamira 114 406 520 1.59% 2323 15157 17480
44 Migori 263 633 896 2.75% 4945 34314 39259
45 Garissa 131 145 276 0.85% 6239 4372 10611
46 Wajir 45 218 263 0.81% 1090 6313 7403
47 Mandera 46 230 276 0.85% 1614 7037 8651
National 9683 22940 | 32623 100.00% | 231627 1049583 | 1281210
O@

From Table 3, it is observable that Nairobi, Kitui
and Machakos counties recorded the highest
number of assessment centres at 2,017 (6.18%),
1,520 (4.65%) and 1,205 (3.69%), respectively.
Other counties that had equally high numbers
of assessment centers were Nakuru, Kakamega,
Homa Bay and Meru at 1,146 (3.51%), 1,134
(3.48%), 1,110 (3.40%) and 1,061 (3.25%))2?
respectively. On the other hand, Lamu, I@&o,
Samburu, Tana River and Marsabit regis@géd low
numbers of assessment centres at @(0.37%),
143 (0.44%), 182 (0.56%), 203 (0%2%) and 217
(0.67%), respectively. It is n%ﬁp\éable that most of
the counties with the 1arg§<r§umber of assessment
centers were predon{n%ntly urban while those
were

registering lower assessment centres

counties in Arid and Semi-Arid Lands (ASAL).

It is also notable that counties that recorded an
increase in the number of centres from 2022 were
Mombasa at 18 (0.06%), Nairobi at 14 (0.04%),
and Nakuru at 14 (0.04%). On the other hand,
counties that registered high decrease in the
number of assessment centres were Meru, Homa
Bay and Kisii at 19 (0.06%), 15 (0.05%) and 11
(0.03%), respectively. Reduction in the number of

centres could be a pointer to factors that contribute

(o

)
towards learners acczg?sfing quality education and

transitioning fro&p%ne level to another.
\QJQQ

From Tab€3, it is observable that 22,940 (70.32%)
werecpublic assessment centres while 9,683
: ’8%) were private assessment centres. Table
\é further reveals that a majority (1,049,583) of
the learners were registered in public assessment
centres, representing 81.92% compared to 231,627
(18.08%) registered in private assessment centres.
It is also evident from table 3 that the 5 counties
with notably high registration for 2023 KPSEA
were Nairobi (90,798), Kakamega (65,585), Kilifi
(59,661), Nakuru (59,091) and Bungoma (56,309).
On the other hand, low registration was observed
in Isiolo (4,521), Lamu (4,707) Samburu (6,101),
Wajir (7,403), Tana River (7,521), Marsabit

(7,646), and Mandera (8,651) counties.

Among the counties with the highest number of
learners who sat KPSEA in 2023, Kilifi recorded
the highest increase of learners from 46,182 in
2022 to 59,661 in 2023, an increase of 13,479
learners. West Pokot has continued to register a
steady progress towards gender parity from a gap
0f 0.25% in 2022 to 0.14% in 2023.
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Desk review of the trends in enrolment of the 2023
Grade 6 cohort shows that a total of 1,325,628
learners were registered at Grade 3 in 2020.
Out of these learners, 1,281,210 sat KPSEA in
2023, indicating that an estimated 96.65% of
the learners completed upper primary schooling.
Further analysis of documents revealed that
95.19%, 96.32% and 93.67% of the learners in
Grades 3, 4, and 5, respectively, sat the SBAs. This
implies that a number of learners did not take the
formative assessments in their respective grades,
a factor pointing to lack of compliance with the

assessment policy guidelines in some schools.

1.11.2 Registration of learners with disability

The sector policy on education and training of
learners and trainees with disabilities recognises
the

emphasising the need for all learners to learn

importance of inclusive education by

Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

The section presents the distribution of learners
with disability that registered for the KPSEA and
the findings are captured in table 4.

From Table 4, it can be observed that out of 3,268
learners with disabilities who sat the 2023 KPSEA,
1,467 (44.89%) were learners with physical
disabilities followed by 948 (29.01%) who were
learners with hearing impairment. Learners with
low vision were 705 (21.57%) while 148 (4.53%)

were learners with visual impairment.

Regarding enrolment by county, Bungoma led
with an enrolment 0603064 (5.02%) learners.
Other counties th%@%gistered higher numbers
included Kiamb@'at 160 (4.90%), Kisumu at
153 (4.68‘@0%(akamega 145 (4.44%), Nairobi
143 (4.38%), and Migori at 143 (4.38%). Lamu,
Wajir,-Samburu, Embu and Taita Taveta reported

§owest registration of learners with disabilities

together in an inclusive environment. The policy 2at2 (0.06%), 16 (0.49%), 18 (0.55%), 20 (0.61%)
aligns the provision of education and trainin%%

to the Constitution of Kenya 2010, the %&m
Education Act (2013), as well as the S@l@?‘hable
Development Goal (SDG) No. 4 Q\g%quitable,
inclusive, quality education and liﬁﬁ\ong learning
for all. The Ministry of Educat('g)\HQ(MoE) has taken
concrete steps to transfon@%vision of education
for learners with specf@\éﬂ\qeeds and disabilities to
inclusive education (MoE, 2018).

and 23 (0.70%) respectively.

It is observed that counties in ASAL reported
very low numbers of learners with disabilities
while those largely urbanised counties reported
slightly higher numbers. There is a need for effort
to ensure all learners access education equitably

despite their status.

Table 4: Learners registered for 2023 KPSEA by disability.

Type of disability Frequency Percent
1 Learners with visual impairment 148 4.53%
2 Learners with low vision 705 21.57%
3 Learners with hearing impairment 948 29.01%
4 Learners with physical disabilities 1467 44.89%

Total 3268 100.00%
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1.11.3 Learners registered for 2023 KPSEA by
gender

Factors such as poverty, gender disparity and
regional disparities have been found to affect
learners’ access to education (Limo & Muchimuti,
2022; MoE, 2018). In an effort to understand
how these variables affect access to education
in Kenya, the total number of learners registered
for 2023 KPSEA was analysed per county and
gender. Table 5 presents the total number of
learners registered for KPSEA in 2023 by gender.

From table 5, it is observable that a total of
1,281,210 learners sat KPSEA in 2023. This is a
slight increase from 1,253,577 learners who took
the assesment in 2022. More boys (657,893) than
girls (623,317) registered for the 2023 KPSEA.
The proportion of boys who registered for the
2023 KPSEA was higher than that of girls by
34,576 (2.70%) compared to 43,649 (3.48%) in

This implies a continuous progress towards gender
parity in access to primary school education,
nationally.

It is also notable that registration for 2023 KPSEA
in some counties showed gender parity. For
instance, Kilifi County had a reduced gender gap
0f 0.02% in enrolment between boys and girls. In
West Pokot, Marsabit and Migori counties, boys
were slightly more than girls by 0.14%, 0.47% and
1.08% respectively. Commendably, West Pokot
continues to register a steady progress towards
reducing the gender gap %0.25% as observed in
2022 to 0.14% in 202%90
{g)®

Table 5 furthercl)egeals that counties like Mandera,
Wajir, Gar(}ij@g, and Turkana had a wider gender
gap in gegistration at 21.84%, 11.82%, 11.34%
ang$&96% respectively, with more boys registered

\@ﬁn girls.

2022, &%{b
N
Table 5: Learner’s registration for 2023;(5@@% by gender
County Gi(@‘( Boys Total
& % f %
1 | Taita Taveta QJ\/V4670 49.07% 4847 50.93% 9517
2 | Kwale ‘Q\ 14846 49.24% 15302 50.76% 30148
3 | Mombasa O@V 13220 50.83% 12787 49.17% 26007
4 | Kilif 29826 49.99% 29835 50.01% 59661
5 | Tana River 3689 49.05% 3832 50.95% 7521
6 | Lamu 2240 47.59% 2467 52.41% 4707
7 | Nyandarua 7704 48.54% 8167 51.46% 15871
8 | Nyeri 7801 48.99% 8122 51.01% 15923
9 | Kirinyaga 5893 49.08% 6114 50.92% 12007
10 | Murang'a 11791 48.21% 12668 51.79% 24459
11 | Kiambu 24581 49.23% 25346 50.77% 49927
12 | Machakos 17313 48.53% 18359 51.47% 35672
13 | Kitui 16964 47.82% 18511 52.18% 35475
14 | Embu 6527 48.00% 7071 52.00% 13598
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County Girls Boys Total
f % f %
15 | Meru 18541 48.78% 19468 51.22% 38009
16 | Marsabit 3805 49.76% 3841 50.24% 7646
17 | Isiolo 2355 52.09% 2166 47.91% 4521
18 | Makueni 12683 47.33% 14116 52.67% 26799
19 | Tharaka Nithi 5510 48.59% 5830 51.41% 11340
20 | Nairobi 45484 50.09% 45314 49.91% 90798
21 | Turkana 8761 46.62% 10031 53.38% 18792
22 | Samburu 2953 48.40% 3148 51.60% 6101
23 | Trans Nzoia 15463 49.06% 16058 50.94% 31521
24 | West Pokot 9334 49.93% 9361 50.0&@ 18695
25 | Bomet 13343 48.26% 14305 gib%;% 27648
26 | Uasin Gishu 14417 48.35% 15404 ,:0@(?;1.65% 29821
27 | Nakuru 28717 48.60% 303Z4o‘(\0 f 51.40% 59091
28 | Kericho 12856 48.03% @," 51.97% 26767
29 | Nandi 12975 47.51% . ()0121335 52.49% 27310
30 | Laikipia 6164 48.46% § 6557 51.54% 12721
31 | Kajiado 14169 48.5{3‘9@'“ 14867 51.20% 29036
32 | Narok 19585 \é&?ﬁi% 21012 51.76% 40597
33 | Baringo 8210 AC,,QOVLL&ZO% 8822 51.80% 17032
34 | Elgeyo Marakwet 6795 48.90% 7101 51.10% 13896
35 | Busia };%,\i% 49.08% 15685 50.92% 30803
36 | Bungoma .\/ij7508 48.85% 28801 51.15% 56309
37 | Kakamega VQ\Q 31715 48.36% 33870 51.64% 65585
38 | Vihiga OQ\ 9289 48.24% 9967 51.76% 19256
39 | Kisumu 17536 48.96% 18278 51.04% 35814
40 | Kisii 19078 48.38% 20359 51.62% 39437
41 | Homa Bay 18649 48.12% 20105 51.88% 38754
42 | Siaya 16177 48.71% 17037 51.29% 33214
43 | Nyamira 8295 47.45% 9185 52.55% 17480
44 | Migori 19418 49.46% 19841 50.54% 39259
45 | Garissa 4704 44.33% 5907 55.67% 10611
46 | Wajir 3264 44.09% 4139 55.91% 7403
47 | Mandera 3381 39.08% 5270 60.92% 8651
National 623317 48.65% 657893 51.35% 1281210
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1.11.4 KPSEA registration by age

Studies show that the age of learners has a
bearing on learners’ achievement (Celikkol, 2023;
Olalowo, 2020). In Kenya, the official school
entry age at Grade 1 is six (6) years. The KPSEA
was administered towards the end of the school
year when learners were completing Grade 6. It
was expected that these learners would be aged
between 11 and 12 years. A pupil would therefore
be termed as overage if he/she were above 12

years.

This section sought to analyse data related to the

age of Grade 6 learners at the time they sat 2023

Learners between 11 and 12 years are regarded
as age appropriate, while those less than 11 years
and above 12 years as underage and overage,

respectively.

According to the National Education Sector
Strategic Plan (NESSP) 2018-2022, the new
education system (2-6-3-3) consists of 2 years of
pre-primary (for ages 4-5 years); 3 years of lower
primary and 3 years of upper primary (for ages
6-11 years); and 3 years of Junior School as well
as 3 years of Senior School (for ages 12-17 years).
Table 6 presents the numb&( of learners registered
for 2023 KPSEA by aé@o
<

KPSEA. &
)
O
O
o
Table 6: KPSEA registration by age (QQ
OO
County Below 11 years §Yl and 12 years Above 12 years
X
1 Taita Taveta 1402 (14.73%) %’Zf 6974 (73.28%) 1141 (11.99%)
<
2 Kwale 1596 (5.29%) A\\}(’ 12571 (41.70%) 15981 (53.01%)
3 Mombasa 4371 (16@@% 16889 (64.94%) 4747 (18.26%)
4 Kilifi 3463{\@%0%) 25647 (42.99%) 30551 (51.21%)
v'\\
5 Tana Riverx \1(15?2 (14.78%) 3154 (41.94%) 3255 (43.28%)
6 Lamu 0&492 (10.46%) 2596 (55.15%) 1619 (34.39%)
N\

7 Nyandarua @é\ 4220 (26.59%) 10676 (67.27%) 975 (6.14%)
8 Nyeri 4545 (28.54%) 10784 (67.73%) 594 (3.73%)
9 Kirinyaga 3239 (26.98%) 8085 (67.34%) 682 (5.68%)
10 | Murang'a 8009 (32.75%) 15503 (63.38%) 947 (3.87%)
11 | Kiambu 13619 (27.28%) 33805 (67.71%) 2503 (5.01%)
12 Machakos 10161 (28.48%) 23086 (64.73%) 2425 (6.79%)
13 | Kitui 6630 (18.69%) 22750 (64.13%) 6095 (17.18%)
14 | Embu 4467 (32.85%) 8339 (61.33%) 792 (5.82%)
15 Meru 7515 (19.77%) 24312 (63.96%) 6182 (16.26%)
16 Marsabit 1732 (22.65%) 3801 (49.71%) 2113 (27.64%)
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County Below 11 years 11 and 12 years Above 12 years
17 | Isiolo 920 (20.35%) 2383 (52.71%) 1218 (26.94%)
18 Makueni 7077 (26.41%) 17611 (65.71%) 2111 (7.88%)
19 | Tharaka Nithi 2576 (22.72%) 7228 (63.74%) 1536 (13.54%)
20 | Nairobi 24532 (27.02%) 59280 (65.29%) 6986 (7.69%)
21 | Turkana 2360 (12.56%) 8437 (44.90%) 7995 (42.54%)
22 Samburu 1519 (24.90%) 3128 (51.27%) 1454 (23.83%)
23 | Trans Nzoia 5655 (17.94%) 19684 (62.45%) 6182 (19.61%)
24 | West Pokot 5519 (29.52%) 10128 (54.17%) 3048 (16.30%)
25 | Bomet 8595 (31.09%) 15530 (56.17%) 3523 (12.74%)
26 Uasin Gishu 5325 (17.86%) 19781 (66.33%) Od\\ 4715 (15.81%)
27 | Nakuru 12110 (20.49%) 39986 (67.67%) 57 1 6995 (11.84%)
28 | Kericho 8490 (31.72%) 15239 (56.2@?J 3038 (11.35%)
29 | Nandi 3662 (13.41%) 17965 (06\@9\{3%) 5683 (20.81%)
30 | Laikipia 2679 (21.06%) 82504&%‘41.89%) 1788 (14.05%)
31 | Kajiado 6857 (23.62%) 16341 (56.97%) 5638 (19.42%)
32 Narok 9766 (24.06%) 0§§ 20232 (49.84%) 10599 (26.10%)
33 | Baringo 6778 (39.80%)&@% 8704 (51.10%) 1550 (9.10%)
34 | Elgeyo Marakwet = 2598 (18.793)@‘\’\ 9189 (66.13%) 2109 (15.18%)
35 | Busia 3487 (,1\(1;5%) 16986 (55.14%) 10330 (33.54%)
36 = Bungoma 1g5§1<’7\\(21.34%) 32552 (57.81%) 11740 (20.85%)
37 | Kakamega 595’18 (14.21%) 40195 (61.29%) 16072 (24.50%)
38 | Vihiga A\Q“ 2918 (15.15%) 12755 (66.24%) 3583 (18.61%)
39 | Kisumu O 5447 (15.21%) 22404 (62.56%) 7963 (22.24%)
40 | Kisii 9119 (23.12%) 22961 (58.22%) 7357 (18.66%)
41 | Homa Bay 6869 (17.73%) 20828 (53.74%) 11057 (28.53%)
42 Siaya 4222 (12.71%) 20568 (61.93%) 8424 (25.36%)
43 | Nyamira 3875 (22.17%) 10580 (60.53%) 3025 (17.31%)
44 | Migori 7164 (18.25%) 20444 (52.07%) 11651 (29.68%)
45 | Garissa 829 (7.81%) 3097 (29.19%) 6685 (63.00%)
46 Wajir 1682 (22.72%) 3103 (41.92%) 2618 (35.36%)
47 | Mandera 1160 (13.41%) 3178 (36.74%) 4313 (49.86%)

National 261698 (20.42%) 757924 (59.16%) 261588 (20.42%)
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It is evident from table 6 that nationally, age
appropriate (11 to 12 years) learners who sat
KPSEA in 2023 were 757924 (59.16%), an
improvement of 9.78% from 619071 (49.38%)
who sat in 2022. On the other hand, 261588
(20.42%) learners were overage (over 12 years
old), a notable improvement from 592172
(47.24%) who sat the 2022 KPSEA.

Among the counties that contributed to the high
national proportion of overage learners includes
Garissa, Kwale, Kilifi, Mandera and Tana River
counties at 63.00%, 53.02%, 51.21%, 49.86% and
43.28% respectively. These proportions, however,
are lower than those in 2022 which had 5 counties
recording over 70% enrollment of over age
learners. This shows that there is an improvement

in compliance with school entry age policy.

It can also be observed that Taita Taveta, Nyeri,

highest proportion of learners falling between\t?

and 12 years (age appropriate) at 73.28%, 67/,)@.?2’/0,
67.71%, 67.67% and 67.34% respectw&gf‘

<

&

18

N\

Kiambu, Nakuru, and Kirinyaga counties had the%’é\

Further, table 6 reveals that Kwale, Kilifi,
Garissa, Lamu and Busia counties had the lowest
proportions of learners falling below the age of
11 years (underage) at 5.29%, 5.80%, 7.81%,
10.46%, and 11.32% respectively. On the hand,
counties with the highest number of underage
learners were Baringo, Embu, Murang’a, Kericho
and Bomet at 39.80%, 32.85%, 32.75%, 31.72%
and 31.09% respectively.

1.12 Conclusion

The implication of the analysis of background
information on learners @1% sat the 2023 KPSEA
is important in und@ﬁ;tandmg Grade 6 learners
transiting to Ju@@r School. This transitioning
<

stage marks aQS—tnportant milestone in the learner’s
academi@rsuit. It is also a stage which gives a
clear égﬁ?cator on access to education.

&
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Learners Performance in
the 2023 KPSEA

2.1 Introduction

This chapter presents information on learners’ performance. In addition, it provides data on the total

candidature per subject, national subject weighted means and national stan

deviations, as well as

the means and standard deviations per subject by gender. It also present%k%fners’ performance levels.

Moreover, the chapter captures analysis of test items, in each subjecté@%th a facility index below 30%

and possible reasons for the dismal performance in the respectiy\@fﬁems. It further presents suggested

remedies to mitigate the challenges noted in performance.

Q
S
&

2.2 Background information

subject had a given number of multiple—ch@iﬁg
test items. A test item is a specific questionzﬁrotask
presented to a learner to measure the agquisition
of knowledge, skills, values, and bj:ﬁ‘ties.

The analysis of assessment IQ&S involves the
statistical interpretation oa&ch item to evaluate
its quality and eﬂ’ect%@y}ess in a test. In CBA,
item analysis is used to provide feedback on
assessment efficacy and, hence, inform subsequent
assessments. The item analysis was undertaken to
generate the subject means, national means, and
standard deviation per subject, as well as facility

and difficulty indices.
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©
\$\$

é\.\ﬁl general, a standard deviation is a measure of
The 2023 KPSEA consisted of 14 subjects. Eachc,

how the scores are spread in relation to the mean.
A low standard deviation indicates the scores are
clustered around the mean and that the assessment
was more consistent in measuring the ability,
competencies, and knowledge of the learners. A
high standard deviation indicates that the scores
are more spread out, indicating high variability
and less consistency.

Table 7 presents the data on the total candidature
per subject, national means and national standard
deviations, as well as the means and standard

deviations per subject by gender.
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Table 7: Candidature per subject, national means and national standard deviations

KR-20 ALL GIRLS BOYS
Subject Reliability
. Sat Mean | SD Sat Mean | SD Sat Mean | SD
Coefficient
Eng“Sh 0.82 1239712 | 21.38 | 9.10 | 604698 21.98 | 8.96 634988 | 20.81 | 9.19
anguage
I‘f&;‘ﬁghi" 0.84 1238020  21.06 | 7.67 | 603907 | 21.66 | 7.42 634087 2049 | 7.87
ﬁeny"mSign 0.81 825 1333 | 576 413 1330 | 583 412 1336 | 5.69
anguage
Mathematics | 0.80 1237966 | 1851 | 8.43 | 603851 1857 | 8.24 | 634084 | 18.46 | 8.61
Science and
0.83 1231715 | 865 | 431 600689 857 | 4.23 630998 872 | 4.39
Technology &
Agriculture | 0.78 1230571 | 5.69 | 2.85 | 600197 | 5.74 %}9’ 630348 565 | 2.87
&7
gqme 0.83 1230645 | 561 | 2.87 600215 5.8%& 2.88 | 630404 543 | 2.85
cience Ko
Physical 0.80 q;\Q}
and Health 1232951 | 955 | 451 60132(@@’9.62 4.42 | 631602  9.48 | 459
Education O
Social $'V
, 0.84 1231814 | 10.37 | 457 600740 | 10.49  4.47 631046 | 10.25 @ 4.66
Studies ol\\
Art and o
0.80 1230046 | 7.86 (857 599893 | 8.10 | 355 630126 7.64 | 3.58
Craft ,00
Music 0.82 1220934 | @42 | 320 599818 653 | 311 630089 6.32 | 3.29
Christian 0.81 \Qg
Religious 1145657 | 12.46 | 556 560924 1294 550 584733  11.99 | 559
Education \,@
Islamic Q\QJ@
Religious | 0.79  « {75020 | 11.13 534 34585 | 11.03 | 528 40435 | 11.22 | 5.38
Education 2
Hindu
Religious | 0.80 ge 789 | 4.06 25 642 318 8 12.48 | 3.00
Education

From Table 7, it was established that learner =~ Notably, Agriculture, Home Science and Music

performance on most subjects recorded an above
average mean. This implies that the overall
performance in all subjects offered in the 2023
KPSEA fell within the expected range of scores
with an exception Kenyan Sign Language (KSL)
where learners achieved slightly below the

average mean performance .
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had low standard deviations (2.85, 2.88 and 3.20
respectively). English (9.06), Mathematics (8.36)
and Kiswahili (7.63) had the highest standard
deviations implying a greater variability in the
learner performance outcomes that can effectively
inform policy interventions for better learning
outcomes.



From table 7, it is observable that in all subjects,
performance of boys and girls was comparable.
For instance, in Mathematics boys registered
a mean of 18.56 while girls attained a mean of
18.68. In Agriculture, the mean of boys was 5.65

while girls registered a mean of 5.74.

A comprehensive item analysis was done on
the assessment tools to determine the internal
consistency of the tools for assessing the learners
achievements in the KPSEA subjects. The Kuder
Richardson reliability coefficient (KR-20) formula
was used. The KR-20 formula is a measure
of internal consistency for examinations with
dichotomous choices. Conventionally, a KR-20
figure of 0.8 is considered the minimal acceptable
value. KR-20 ranges from 0.0 to 1.0; the closer to
0 indicates a very poor reliability and closer to 1.0
indicates high reliability. All the tests had less than
50 items differing in difficulty levels and with a
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used for the 2023 KPSEA and whose results can
be used confidently to draw meaningful policy
interventions. Reporting on the reliability of the
assessment tools ensures the determination of
how much variability in test scores is a result of
variability in learners taking the test and not some
other random error.

Regarding performance by gender, the
performance of boys and girls was comparable in
most subjects. For instance, in Mathematics boys
registered a mean of 18.46 while girls attained a
mean of 18.57. It was notable that girls registered
better means in all subj ecg\except in Science and

Technology; KSL; IRgfa%d HRE.
<

S
: &
2.3 Nationgiperformance of learners

.
per@ﬁbject by performance level
4

The %@Snal performance of learners was analysed

ingerms of performance levels. Table 8 presents

. , o ,CﬁPSEA Overall performance per subject by
KR-20 reliability coefficient of .8 as indicated

. . 2
in table 7. This points to the homogeneous tegg’
>

performance levels.

<
Table 8: KPSEA Overall performance @@F subject by performance levels
‘O
N\

KaN\
N\
_ Exce@ﬂg Meeting Approaching | Below
Subject Expéctation | Expectation | Expectation | Expectation Total
211,196 519,410 398,181 80,925
. CZ} ) ] ) b}
English Language  F 1 g 15055) (41.90%) (32.12%) (6.53%) 1,239,712
o 135,406 704,414 323,929 74,272
Kiswahili Lugha (10.94%) (56.90%) (26.17%) (6.00%) 1,238,021
. 18 170 485 152
Kenyan Sign Language | ) g0/ (20.61%) (58.79%) (18.42%) 825
. 128,814 466,956 525,589 116,607
Mathematics (10.41%) | (37.72%) (42.46%) (9.42%) 1,237,966
Science and 129,476 451,149 371,471 230,715 L182.811
Technology (10.95%) (38.14%) (31.41%) (19.51%) o
, 142,554 468,380 467,385 152,253
Agriculture (11.58%) (38.06%) (37.98%) (12.37%) 1,230,572
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_ Exceeding Meeting Approaching | Below
Subject Expectation | Expectation | Expectation | Expectation | Total
, 110,812 476,004 462,408 181,421
Home Science (9.00%) (38.68%) (37.57%) (14.74%) 1,230,645
Physical and Health | 196,043 523,853 318,560 194,495 {232,051
Education (15.90%) (42.49%) (25.84%) (15.77%) .
, , 194,134 579,427 344,993 113,260
Social Studies (15.76%) (47.04%) (28.01%) (9.19%) 1,231,814
203,651 558,651 300,815 166,929
Artand Craft (16.56%) | (45.429%) | (24.46%) (13.57%) 1,230,046
. 124,200 467,990 405,953 231,791
Music (10.10%) | (38.05%) (33.01%) (1885%) 1,229,934
S
Christian Religious | 319,313 446,368 291,897 6Q§S§’7,579 145,657
Education (27.87%) (39.01%) (25.48%) (30’0 (7.64%) T
Q‘,’
Islamic Religious 16,006 27,667 21,494 @Q 9,853
. X 75,020
Education (21.34%) (36.88%) (25%@%) (13.13%)
Hindu Religious 1 13 $f§> 7 33
Education (3.03%) (39:39%) < (3636%) (21.21%)
>
S

From Table 8, it can be observed that in {ﬁ%
following seven (7) out of the fourteeggqm)
subjects sat, most learners were exgg@ﬂing or
meeting expectation in: Englig&o(61.36%);
Kiswahili (66.90%); Physicsl’ and Health
Education (58.39%); Social’Studies (62.80%);
Art and Craft (61.98%); Christian Religious
Education (66.88%);
Education (58.22%).

Learners’ performance in the following two

and Islamic Religious

subjects was at approaching or below expectation:
Kenyan Sign language (77.21%); and Hindu

Religious Education

This indicates there is a need to enhance teaching
and learning resources, retooling teachers for
better understanding and the interpretation
and implementation of curriculum designs and

investigate further causes of this performance
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trend. Having strong foundational learning in
these subjects will ensure that learners exiting at
the end of primary schooling have better chances
of understanding subsequent content in the
subject. Subject specific interventions could be
considered to ensure that the subjects with learners
performing at approaching or below expectation

posed better learning outcomes.

2.4 Analysis of items with a facility

index below 30%

For a given test item, the facility index is the
proportion of learners that select the right answer.
When the facility index is below thirty percent, it
means that a large number of learners were unable
to choose the right answer from the options
available. In this section, there is an analysis of all

test items with a facility index below 30%.




2.4.1 English

The English assessment had 30 multiple choice
items that were based on the skills (listening,
speaking, reading) and grammar. The learners
were supposed to read comprehension passages
of about 120 words and respond to direct,
inference, prediction, and vocabulary questions.
The development of the assessment was guided
by the following learning outcomes.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

a) listen for the main idea and specific
information from a variety of print and digital

texts;

b) read a variety of texts fluently, interpretively,

and with comprehension for lifelong learning;

c) use grammatical forms to communicate

ideas, opinions, and emotions appropriately

in different settings. 2

O
o . O
Table 9 presents items in the English assesgﬁent
tool that recorded a facility index belo&@'()%.
O
N\

Q
Iltem 1 'Z§

<@
The correct option for itenléb\\/v/as C. It required
the candidates to provi%e~ response that would
complete the logicalcﬁow of the conversation.
Many of the candidates selected option A(53.63%b)
as the correct answer, which seemed plausible but

was rather an informal response in this context.
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Option C was formal and the most appropriate
response for a telephone conversation.

Suggested remedy: Teachers should engage
learners inrole play to enhance their understanding
of flow in a conversation and the use of polite
language in telephone conversation. Teachers
should be equipped with pedagogical skills for

conducting conversations in various contexts.

Item 2

The correct option for item 2 was A. The candidates
were required to provide a response that would
complete the logical flow of the conversation.
Almost half of the c anaates (49.76%0) selected
option C, “I will bedate for school today.” instead
of “May | be Iagéj%r school today?”” This indicated
limited knm@ﬁdge of the use of polite language in
telepho&&%onversation.

Su&gfe?ted remedy: Teachers

i@%}mers in recognizing signs of conversation flow

should assist

%> and how to use courteous language when speaking

on the phone. Teachers should also endeavour to
improve their pedagogical skills in the teaching of

the logical flow of conversation.

Item 5

The correct option for item 5 was C. The
candidates were expected to fill in the blank space
with the correct preposition from the choices given
after the item. A substantial proportion of learners
(40.95%) selected Option A, “by” instead of
“on”. This showed a lack of knowledge about the

appropriate use of prepositions.

Table 9: Items in English with a facility index below 30%

Item No. | Content/skill assessed Key Facility index (%)
1 Response to the logical flow in a conversation. C 27.85
2 Response to the logical flow in a conversation. A 25.33
5} Use of correct prepositions in sentences. C 27.26
11 Inferring meaning from the context. C 20.72
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It may also be a consequence of mother tongue
interference.

Suggested remedy: Teachers should give learners
both oral and written practice on prepositions
and remind them that syntactic structures in
the English language may differ from those of
our first languages. Teachers should exploit
varied resources for the teaching and learning of
grammatical structures, such as interactive online

résources.

Item 11

It was an item based on a reading comprehension
passage. The candidates were expected to
infer from the passage that the shopkeeper was
surprised because Hassan had gone back to him
immediately, yet he had just left the shop. The
correct option for item 11 was C. They failed to
identify the part of the text that would give clues

to the correct answer. A substantial proportion of

learners (48.97%) selected Option A, “Hassa@%

returned the money,” instead of ““Hassan hag\lhst

left the shop.”.

Suggested Remedy: Teachers Q&ld train
learners on how to identify and@&%\e contextual
clues to arrive at the right éés‘ponse Teachers
utilize diverse reading co@prehensmn strategies
to sharpen learners’ @érpretlve and inferential

skills for reading.

2.4.2 Kiswahili Lugha

The Kiswahili assessment had 30 multiple choice
items that were based on the skills (listening,
speaking, reading) and grammar. The learners
were supposed to read comprehension passages
of about 140 words and respond to direct,
inference, prediction, and vocabulary questions.
The development of the assessment was guided
by the following level learning outcomes:

The upper primary learning outcomes provide
that by the end of the upper primary, the learner
should be able to:

a) listen keenly and reép%Qnd appropriately
using Klswahlléég’lguage in a variety of
communlcauj% media.

Q
b) reada x@»rlety of texts from print and digital

me@g fluently with comprehension for
\$1 elong learning.

‘% use grammatical forms to communicate

creatively in both spoken and written forms.

Table 10 presents items in Kiswahili Lugha that
recorded a facility index below 30%.

Item 1

The item assessed the use of vocabulary in
context. The correct response was B, masalkheri
with 14.31%. However, the highest percentage of
learners went for option D, shikamoo at 52.06%.

Table 10: Items with facility index of below 30% in Kiswabhili

Item No. | Content/skill assessed Key | Facility index (%)
1 Use of vocabulary in a given context- Greeting B 14.31
3 Appropriate completion of a statement in a conversation B 23.85
5 Use of vocabulary in context C 22.58
11 Inferring meaning from the context. D 29.44
16 Use of vocabulary in context D 15.08
29 Use of stylistic devices in context B 22.57
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This could have been due to the fact that shikamoo
is a commonly used form of greeting compared to
masalkheri.

Suggested remedy

Teachers should guide and engage learners in
role playing so that they can have an in-depth
understanding of the aspects of conversation and
access to a wide range of vocabulary. Teachers
should engage learners in activities like preparing
greeting cards and asking learners to pick either
individually or in groups. Teachers should use a
variety of greetings when greeting the learners.
Teachers should be equipped with pedagogical

skills on conducting conversations.

Iltem 3

The item assessed conversational aspects. The
learner was expected to select the appropriate

completion for the following statement: Kumbuka
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ndugu attracted a higher percentage (35.05%)
than the correct response, C (22.58%). Ndugu
is a more familiar vocabulary at this level in

comparison to sahibu.
Suggested remedy

Teachers should guide and give learners practice
identifying synonyms for various words. Teachers
should provide more contexts where grade level
vocabulary will be used. Teachers embrace the use
of vocabulary games and word maps in teaching.
Ministry of Education to ensure class readers
are available to the leanom@s so as to expose the

learners to a variety %g&)ntexts.

&
>
e®

$)

)
This wa§% reading comprehension item. The
corregbﬁ%sponse- for item 11 was D. the learners

Item 11

wefe expected to infer from the passage that the

tusipoziba ufa... The choice of responses was é\‘ﬁarrator understands investment because he/ she

equally distributed, with slightly more candidates’?

. . : O
choosing option A. Bila shaka at 28.50%. Og&)n
B (the correct response), Tutajeng@&?kuta
attracted a paltry 23.85%. The quest@tested an

aspect that is not commonly used@ @%(t\his level.
v

Suggested remedy Q&QJ

Teachers should guid(yq"l\d give learners practice
identifying indicators of flow in a conversation.
Teachers should engage learners in activities that
will enable them to identify indicators of flow
in a conversation, like the use of a substitution
table. Teachers should also engage learners in
role playing so that learners can have an in-depth

understanding of various conversational aspects.

Item 5

Question 5 assessed the use of vocabulary in
context. The learners were expected to provide
a synonym for the word mwandani. Option A,

25

plans to sell milk so as to get some money. The
learners were unable to identify the part of the
text that would give clues to the correct response.
A substantial proportion of the learners (30.94%)
selected option A, *“Anatumia likizo yake
vizuri” instead of ““Anapanga kuuza maziwa ilia
patepesa.”

Suggested remedy

Teachers should train learners on how to identify
and use contextual clues to arrive at the right
response. Teachers should utilize diverse reading
comprehension strategies to sharpen learners’

interpretive and inferential skills for reading.

Item 16

Question 16 required the learners to fill in the
blank in a cloze test with an appropriate synonym
of the word afya. Majority of the learners picked
option A. uhai (42.90%) compared to the correct
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response, D. siha at 15.08%. This once again
points to limited access to the vocabulary by the

learners.
Suggested remedy

Teachers should guide learners on how to identify
and use contextual clues to arrive at the right
response. Teachers should expose learners to a
variety of texts to widen their access to deepen
their understanding of the use of vocabulary in
context. Ministry of Education to ensure that class
readers are availed to the learners so as to expose
the learners to a variety of contexts.

Item 29

Question 29 assessed use of idioms in context.
Majority of the learners picked option A-
anamfanyia hima (35.36%) whereas the correct
response had 22.57%-anampiga jeki. Option A
had a more familiar idiom compared to the correct

response.

Suggested remedy 2

<
Teachers should expose learners to a Varég%/ of
texts to widen their access and use og%omatic
expressions. Teachers to expose \{éﬁ\mers to a
variety of reading texts, reco@/@(g: pre-recorded
and authentic tasks. Mini&@%’ of Education to
ensure that class readersé;:% availed to the learners
so as to expose the lggrners to a wide range of
contexts.

2.4.3 Mathematics

The Mathematics assessment consisted of 30
multiple choice items which were based on;
Numbers, Measurement, Geometry, Interpreting
data and Algebra.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

a) demonstrate mastery of number concepts by

working out problems in day to day life;

b) apply measurement skills to find solutions to

problems in a Varie(t)é‘gf contexts;

c) describe propetfies of geometrical shapes
and spatia%}@ationships in real life experi-
o0
ences; 2
e

S
d) ca@é\ct, represent and analyse data to solve

Sproblems; and analyse information using

\$ algebraic expressions in real life situations.

Out of the 30 multiple choice items assessed, 7
items had a facility index of less than 30 %. This
implies that the percentage of learners answering
the questions correctly was below 30 % indicating
that the selected questions were difficult for most
learners. Table 11 presents items that recorded a
facility index of less than 30 %.

Table 11: Items with facility index of below 30% in Mathematics

Item No. | Content/skill assessed Key | Facility index (%)
6 Performing combined operations involving +, —, x and C 2891
-+ of whole numbers.
8 Subtracting mixed fractions. D 19.82
14 Working out the area of combined shapes. B 28.13
15 Converting litres to millilitres. C 20.59
23 Measuring angles using a protractor. D 16.51
29 Forming simple inequalities with one unknown. C 29.06
30 Forming simple equations with one unknown. D 20.52




Items 6 and 8

Items 6 and 8 assessed the concept of Numbers.
Item 6 required learners to perform 4 combined
operations in the correct order in the task given.
The correct option for item 6 was C (58). Majority
of the learners (36.84%) selected option D (98).
This indicated that most learners were not able to
perform the combined operations in the correct
order.

The correct option for item 8 was D (8%2). The
learners were required to correctly subtract the
fraction. A substantial number of the learners
(36.52%) selected option C (8%). This indicated
that most learners had difficulties subtracting

mixed fractions.

Suggested remedy

Teaching and learning of the strand needs to be
approached with sufficient practice in working
out questions involving combined operations.
The practice questions should start with low\)&-
der questions involving two combined op%éaons
up to the highest combined operation%?:earners
should also be exposed to real lifeK@Ig[\uations n-

volving application of combineql%{%erations.
<

The learners should béégposed to different
methods of subtractiﬁgemixed fractions. These
methods are; adding or subtracting whole
numbers and fraction parts separately or writing
both fractions in improper form. The concept
of equivalent fractions and its applications in
addition and subtraction of fractions needs to be
emphasized to the learners. The learners should

be allowed to use any appropriate method.

Items 14 and 15

14 and 15 assessed the

Measurement. Item 14 required learners to work

Items strand of
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out the area of two combined shapes. The correct
option for item 14 was B (5590 cm2). The majority
of the learners (28.13%) selected option D (3185
cm2) which indicated that the learners calculated
the area of only one shape.

The correct option for item 15 was C (3700
millilitres). The learners were required to convert
the capacity of a liquid from litres to millilitres.
The majority of the learners (30.22%) selected
option A (37 millilitres). The performance in
these two items indicated inadequate application
of skills acquired in relation to the context of the
item tested. O(Q

S
Suggested reme%zg&

0

) < .
Teaching an(g;\%ammg of the strand need to be
approac P with practical activities which are
learnaerntred. These activities should include

c@érsion of units of capacity, using unit squares

\‘% work out areas and reinforcing the formulas

o
@%
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used in calculating the area of combined shapes.

Item 23

Item 23 assessed the strand of Geometry. Learners
were required to measure a given angle using a
protractor. The correct option for the item was
D (40°). Most of the learners (31.25%) selected
option B (80°). The performance in this item
indicated that the majority of the learners were
unable to use the protractor correctly while others
measured the wrong angle. This could be an
indicator that learners lacked exposure to the use

of geometrical instruments.

Suggested remedy

The items tested showed that teachers were not
engaging learners in practical activities during the
measurements. Parental involvement in ensuring

that geometrical instruments are available from
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early grades for learners to familiarize and be able
to manipulate them.

Teachers also need to enhance group work among
the learners which allows them to become active
participants in the teaching and learning process.
Group work helps learners develop skills such as
problem-solving, conflict resolution, leadership,
critical thinking, time management, exposing the
learners to diverse ideas and approaches. Learners
are able to articulate their ideas, refine concepts,
enhance interpersonal communication skills and
facilitate a deeper understanding of the course
content.

Items 29 and 30

Items number 29 and 30 assessed the strand
Algebra. For item 29, learners were required to
form a simple inequality with one unknown. The
correct option for item 29 was C (p-4>6). Most
of the learners (26.62%0) selected option A (p-

4<6) indicating that the learners worked out the

question but were unable to identify the c%&%‘[
inequality sign. ng)
The correct option for item 30 was D .@028500).
The learners were required to @S%n a correct
simple equation with one &}known. Majority
of the learners (31.37%)\Q’selected option C
(x+50=8500). The i‘@i\ was presented as an
authentic task implying that the majority of
learners had difficulties responding to contextual
tasks. The learners were not able to critically
analyse the contexts and apply mathematical

concepts learnt.
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Suggested remedy

The items tested showed that teachers were not
engaging learners in practical activities during the
introduction of the strand Algebra. These practical
activities enhance acquisition of concepts of
unknowns and operations on unknowns.

Teachers to ensure that the learners are well
conversant with the English language used in the
assessments. Learners are expected to comprehend
contexts and follow the right steps in working out
the items.

2.4.4 Science and Tec()@ﬁ%logy

S
The Science andb?f’echnology assessment had

15 multiple ch@ice items which were based on
Living Tha&%\, Environment, Health Education,
Matter.
Th@ﬁ’evelopment of the assessment was guided

rce and Energy, and Weather and Sky.

$§ the following learning outcomes at the end

A\
07 of the upper primary that provide that a learner

should be able to:

a) interact with the environment for learning
and sustainable development;

b) appreciate the contribution of science and
technology in the provision of innovative
solutions;

c) use scientific knowledge to observe, explain
the natural world;

d) make functional discoveries that impact
individuals and the wider society; and

e) use innovative approaches as well as critical

thinking and problem-solving skills to

stimulate scientific inquiry.
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Table 12: Items with facility index of below 30% in Science and Technology

Item No. | Content/skill assessed Key | Facility index (%)
7 Identifying ways of managing e-waste in the locality. B 22.46
8 Specifying ways of reducing water pollution. 29.48
11 Identifying application of change of state in everyday life. D 22.11
13 Demonstrating ways of reducing friction in everyday life. B 28.06
15 Identifying bodies in the sky during the day and night. A 23.45

Table 12 presents items in Science and Technology

assessment with a facility index of below 30 %.

Item 7

In this item, learners were expected to identify
a type of e-waste management practised by
donating a laptop to a friend who needs it instead

of throwing it away. The correct response was

as a way of controlling water pollution. These

learners had a challenge @f realising that boiling

only kills germs but 8&%5 not remove pollutants
%)

in water. \Q@%
)
O
Suggeste%@medy

K
Teacgeg\ to guide learners to watch videos

1@\/ing water pollution and how to control the

“reusing only”. Most learners (39.91 %) picked é\ﬁollution. Teachers should also engage learners

the option of ‘reusing and recycling’ as the ty
RN
of e-waste management. These learners dlé\hot

realise that in recycling, the waste musQﬁ‘ldergo

O
&
s
A%

<
&

Teachers are advised ‘%é}rke learners for a nature

reprocessing.

Suggested remedy

walk to a waste recycling site and study the waste
management process. In addition, learners are
encouraged to practise solid waste management
in everyday life and watch videos of solid waste

management.

Item 8

In this item, learners were asked to identify a
way of controlling water pollution. The correct
response was “Avoiding open defecation”. Most
learners (32.40 %) picked the option of ‘Boiling’

pe”
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in science projects involving control of water
pollution.

Item 11

Learners were expected to identify an application
of change of state of matter in everyday life. The
A
majority of learners (31.52 %) picked the option

correct response was “Drying of clothes” .

of ‘working of thermometers’ as an application of
change of state. These learners had a challenge in
differentiating between change of state of matter

and expansion of matter.
Suggested remedy

Teachers to guide learners in critical observation
of areas of application of change of state in their
environment as well as watching videos on change
of state of matter. Learners should also perform
simple experiments involving change of state of

matter.
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Item 13

In this item, learners were expected to identify
an activity that can not be used to reduce friction
in solids. The correct response was “Sharpening
tools”. Most learners (33.55%) chose the option
“Lubrication”. These learners failed to realise
that lubrication reduces friction. This indicates
that learners had not internalised the concept of

friction and how it can be reduced in daily life.

Suggested remedy

Teachers should take learners for a nature walk
to identify practical examples of how friction in
solids can be reduced. In addition, learners should
perform class experiments involving solid friction

for better conceptualisation.

Item 15

Teachers to guide learners to use visual aids and
digital devices to observe and identify types of
clouds especially in regions where not all types of

clouds are available in the sky.

2.4.5 Agriculture

The Agriculture assessment had 10 multiple choice
items. The items were based on Conserving our
Environment, Domestic animals and Gardening.
The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:
$
a) participate activ&i}’ in agricultural activities
for environ al conservation;
b) use scarcq\(dqéricultural resources through in-
nova‘%é%’ practices to contribute towards nutri-
tig@@nd food security;

C&@éar small domestic animals as profitable ag-

In this item, learners were expected to identify a é\$ ricultural enterprise for self-sustainability and

cloud in the sky which appeared curled, feathegg?

like and light. The correct option was “Ci@%”.
Most learners (27.04 %) picked the Q&%n of
‘nimbus’. They could have chosen nir@%’s because
it is a common cloud given thagﬁt‘ls capable of

producing rain. QJ\’

a

X
Suggested remedy (42

Teaching to include learners’ practical observation
of the sky to draw logical observation of clouds’

characteristics.

economic development;
d) apply technological skills, digital and media
resources to enhance sustainable agricultural

practices; and

D

) appreciate agriculture as a worthy niche for
hobby, career development, further education

and training.

Table 13 presents items in Agriculture with a
facility index of less than 30 %.

Table 13:Items with facility index of below 30% in Agriculture

Item No. | Content/skill assessed Key Facility index (%)
16 Soil erosion control methods C 14.09
22 Damage caused by wild animals C 28.14




Item 16

The item required learners to identify a terrace
as a structure for controlling soil erosion. The
correct response was “Constructing a shade”. A
large proportion (35.54%) of learners chose the
option “Trash line”. This response pattern could
imply that learners were not aware of the methods

and structures used to control soil erosion.

Suggested remedy

Specific soil control methods and structures
should be emphasized during learning.Teachers
should engage learners in controlling soil erosion
using the specified methods and structures. Site
visits and the use of electronic media can also be
explored to make the learners understand how
the methods or the structures work to control soil

erosion.

Item 22

The item required learners to identify a wil%%

animal that interferes with germination of s&@fs’.
The correct response was “‘squirrel”. fo’ghtly
larger proportion (28.61%) of the learg@s selected
. \ .
“Moles”. This response pattern c@ﬁ\d imply that
learners are not able to relaéévwild animals to
the specific damage they@gﬁse and the control
measures to put in plaeg.z'\'

Suggested remedy

Teachers should emphasize the specific damage
related to each of the wild animals studied and

the appropriate control measures to put in place.
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This can be done using site visits to observe the
damage, use of video clips showing the wild
animals causing the damage, pictures and other

electronic media.

2.4.6 Home Science

The Home Science assessment had 10 multiple
choice items which were based on Healthy
Living; Consumer Education; Foods and
Nutrition; Clothing; and Laundry work. These
items required learners to: promote healthy
living practices, promote proper growth and
development; preserve fo&d using traditional and
modern methods; cho sfe,ouse and care for clothes;

make simple needlgyg’ork items; and use resources

appropriately. Qéo

Q
Z
N
The U%@% Primary learning outcomes provide
that b the end of the upper primary the learner

s@id be able to:

\§) promote healthy living practices for the well-

being of self and others;

b) appreciate the needs of a child in promoting
proper growth and development;

c) preserve food using traditional and modern
methods;

d) choose, use and care for clothes and house-
hold articles in school and at home;

e) make simple needlework items for enjoyment
and entrepreneurial competences; and

f)  use resources appropriately at home and in
school.

Table 14 presents items that recorded a facility
index below 30%.

Table 14: Items with facility index of below 30% in Home Science

Item No. | Content/skill assessed Key | Facility index (%)
32 Ability to identify eating habits that can lead to the A 24.98
development of scurvy.
35 Ability to identify the laundry substance to add to a dress to D 25.68
prevent it from clinging to the body while wearing it.




Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

Item 32

The item required learners to identify eating
habits that can lead to the development of scurvy.
24.98% of the learners chose the correct response
which was decreased consumption of fruits and
vegetables. A slightly larger proportion (25.23%)
of the learners chose the incorrect response
which was decreased consumption of foods
rich in carbohydrates. This indicates that many
learners did not grasp the concept of nutritional
deficiencies and disorders. Further, the learners
did not understand the importance of various
nutrients in the body and therefore could not relate

those nutrients to deficiencies and disorders.

Suggested remedy

Teachers should expose learners to learning
experiences that enable them to understand causes
of nutritional deficiencies and disorders. Teachers

should also facilitate learners to connect the

A\
relationship between the various food nutrients%(b'
and malnutrition. \)\(’

O
@6
Item 35 <&
O

The item required learners to ident'{@{;he laundry
substance added to a garment\tﬁg clings to the
body while wearing in ordéd to prevent it from
clinging. The correct response which was the use
of a fabric conditioner when rinsing was chosen
by 25.68% of the learners. Majority (33.68%) of
the learners chose a wrong response which was to
rinse the dress well with clean water.

The choice of incorrect responses in the item

could be attributed to the learner’s inability to

understand the special treatments carried out

during laundry work.

Suggested remedy

Teachers should expose learners to practical

experiences when teaching laundry work.
Teachers also guide learners to acquire test
taking techniques that enable them to understand

demands of various tasks.

2.4.7 Physical and Health Education

The Physical and Health Education assessment
consisted of 15 multiple choice items which were
based on Ball Gamesc,)&gthletics, Rope work,
First aid in sports, éﬁk’alth and physical fitness,
Gymnastics and@ﬁtdoor recreational activities.
The Upper
that by t@\end of the upper primary the learner
should-be able to:

a&&ﬁierform physical and health activities for

enjoyment, survival and self-actualization;

imary learning outcomes provide

b) utilise knowledge, skills and values acquired
through involvement in Physical and Health

Education for safety;

apply knowledge of health and skill fitness
principles to make responsible and informed
choices for a functional life;

d) improvise a variety of play equipment and
use tactical and social skills in outdoor
experiences for existence and personal

development;

exhibit inter and intra personal responsible
social behaviours that respect self and others
in social settings; and Table 15 presents items

that recorded a facility index of below 30%.

Table 15: Items with facility index of below 30% in Physical and Health Education

Item No. @ Content/skill assessed Key | Facility index (%)
43 Games and sport (Athletics) - Improvising a relay baton. C 25.89
46 First Aid in sports - Control of nose bleeding. C 24.23

32



Iltem 43

The item was derived from Games and sport
(Athletics) where learners were required to select
the material that could be used to make the most
durable relay baton. The correct response was
option C (Wood), an option that was chosen
by 25.89 % of learners. However, 49.19 % of
learners chose option A (Manilla Paper) that was
incorrect. Manilla paper is not as durable as wood.
Perhaps most learners were not conversant with
the relay baton, making the concept unfamiliar to
them hence inability to select the most appropriate
material. Learners chose option A possibly
because Manilla papers are common resources in
their learning environment and having not been
exposed to the concept and practical experiences
that involve relay baton, they could not choose the

appropriate material.

Suggested remedy

Learners need to be exposed to the concept, of’
relay races in which relay batons are excha%ed
They should also be involved in im 1@V1sat10n
of relay batons either 1nd1v1dually@§*\ in groups.
Most importantly, learners shog/kfbbe encouraged
and guided to participate 1n\@fact1cal experiences

of relay racing to fully i&(e alize the concepts.

Item 46

The item was derived from First Aid in games
and sports, the sub strand of common injuries in
sports where learners were required to choose
the appropriate procedure for managing nose
bleeding. The correct response of the item was
at C (sitting while leaning forward and pinching
the soft part of the nose). This correct option (C)
was chosen by 24.23% of learners while 32.68%
of learners chose Option (A) which indicated that
nose bleeding is controlled by lying on the back

Kenya Primary School Education Assessment (KPSEA),
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while facing up. This wrong option was chosen
by a high percentage of learners because they
literally thought that lying on the back would stop
the bleeding, however this is not an appropriate
procedure since the blood flows back to the
mouth and the casualty risks swallowing blood or
choking. It is possible that learners have not been
exposed to this concept and that they chose the

response from their own reasoning.

Suggested remedy

Learnersneedtobeexposedto firstaid management
procedures for commm@@ports related injuries
and nose bleeding u%@ appropriate explanations,
videos, demonst r@ﬁons and drills.

Q
2.4.8 Ar é‘ﬂd Craft

Q

Th ngrt and Craft assessment comprised

@\ Multiple choice items drawn from four

2" strands: Picture making, Design, Mixed media

33

and Technology, Indigenous Kenyan crafts,
Presentation and Exhibition.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

a) express feelings, ideas, emotions and
experiences through picture making

activities for self-expression;

b) appreciate and apply creative techniques
used in indigenous Kenyan Crafts within

their social context and cultures;

apply environmental conservation values of
re-use and recycle of materials for creative

purposes;

d) create artworks to share their ideas, thoughts,
feelings and experiences for learning and

enjoyment;



Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

e) use technology as a learning tool to explore
creative ideas in the process of making art

work;

develop self-confidence and sense of
achievement through making and responding

to artworks of self and others;

g) apply appropriate presentation and
exhibition skills in enhancement of their 2D

and 3D artworks; and

h) apply environmental conservation measures
through reuse and recycling of materials to

make artworks.

The items required learners to apply, analyse,
synthesize and evaluate information. Learners
were also expected to describe a still life
composition and to draw it, with an emphasis on
elements and principles applicable to drawing

(space, placement, and proportion). In addition,

learners were expected to demonstrate their Q;.

ability to create diverse indigenous Kenyan criﬁfg/
using a variety of techniques and procesgs\)ln
order to exhibit financial literacy, learﬂérs were

also required to describe sultab&ﬁ\marketmg

Q)’Zf

techniques. N
The assessment did not haveé&ay of the questions,
with a facility index of lesé{han 30% an indication
that the items were @pproprlately constructed.
For further improvement in performance, it is
suggested that teachers should expose learners to:
i.  different approaches of drawing, to enable
them to achieve a balanced arrangement of
their compositions.
ii. hands-on projects that allow them to explore
and experiment with various materials and
techniques to enhance their creativity and
problem-solving skills.
iii. local artists or experts in indigenous crafts to

share their experiences with the learners.
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iv. digital tools and software that can enhance

picture making and mixed media projects.

foster a creative and open environment
where they can experiment and take risks,
promote innovation, and help each discover
their unique artistic voice.

vi. collaborative projects that contribute to

community events or reflect local themes.

vii. critiquing to understand their strengths and

areas of improvement and to foster growth in
their artistic skills.

Q
X
<

&

The Music @%ssment had 10 multiple choice

items ba @”on Performing, Creating, Listening

and %@Sondmg.

Ther Upper Primary learning outcomes provide

2.4.9 Music

\ﬁ‘lat by the end of the upper primary the learner

should be able to:
a) sing alone and with others different genres of
music to promote diverse cultural knowledge

and expression,;

b) create rhythms and melodies within

specifiedguidelines for enjoyment;

play instruments alone and with others for
individual development, self-fulfilment and

enjoyment;

d) use locally available materials to make
instruments and costumes for use in music

making;

perform Kenyan folk songs and dances for

self and cultural expression;

evaluate Music and Music performances to
make meaningful connections to creating,

performing and responding to Music.
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Table 16 presents items that recorded a facility index below 30%.

Table 16: Items with facility index of below 30%

Item No. | Content/skill assessed Key Facility index (%)
16 Ability to fit a given text to a rhythm in note values. D 22.69
18 Demonstrating knowledge of hygiene practices to be B 29.24
observed when handling descant recorder.
20 Analytical knowledge of similarities and differences between B 24.25
alyre and a drum.
Item 16 observed when handling the descant recorder. Of

This item tested the learners’ creative ability in
syllabic division and rhythm. They were provided
with a Swabhili phrase ‘Njoo twende uwanjani’
and were expected to select the rhythm that best
fitted the speech rhythm of the text provided.
The correct response was option D which best
fits the text to the music notes provided. A higher
proportion of learners (32.07%) selected option C

the six practices, (ii) wa&@ot a hygiene practice.
The correct option th@;e(fore was B, which did not
include practice \8@‘? in the set. This required the
learner to ha{@Q’practically handled the descant
recorder t@j%entify this.

S

O
S\g@g(ésted remedy

2~ A descant recorder is prescribed for practical

which is not appropriate for the speech rhythm 8@’?

the given text. This points out that learnerso*lé\ck

practical experience on rhythmic practicQQ/

&
>

Rhythmic awareness is one oféhe critical musical
skills that need to be Qé%eloped in learners

N\
from their formative @’ges. Rhythm should be

introduced to learners in the simplest form and

Suggested remedy

developed gradually through the different grades
as presented in the curriculum designs. This
skill is acquired through regular meaningful and

consistent practice.

Item 18

This item presented learners with a list of
practices observed when handling a musical
instrument. The practices were then grouped into
sets of options. The learner was then required to

identify the set that represented hygiene practices

35

musicianship as a western musical instrument
in the primary school curriculum. Learners are
expected to handle and play the instruments as
guided in the curriculum. However, the majority of
learners across have no access to this instrument.
Provision of this instrument as part of curriculum
materials is of critical importance towards
achievement of the specific learning outcomes in

this sub strand.

Item 20

This item presented learners with diagrams of two
Kenyan indigenous instruments. The candidates
were expected to study the two instruments
and identify the statement that was true about
the two instruments. This required candidates
to have knowledge of the two instruments and
demonstrate their analytical ability in telling the

similarities and differences between the two. The
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correct option was B, which had the modes of how
the two instruments are tuned correctly presented.
An alarmingly large proportion of the learners
(41.01%) went for option A in which the mode
of playing the first instrument was incorrect. This
indicates that learners have no adequate interaction
with these instruments and do not know how they

are played and tuned.

Suggested remedy

Adequate coverage of curriculum content from
the earlier grades is of paramount importance to
ensure that learners can effectively demonstrate the
skills acquired. Where it is not possible to access
the actual instruments for illustration, teachers
should explore online platforms for audio-visual

illustrations and use them to facilitate learning.
2.4.10 Social Studies

The Social Studies assessment had 15 multiple
choice items based on natural and bl{@
environments; people, population and éb\gial
organisations; resources and economic@eqfivities

and political systems and governance™
&

o

v/
The Upper Primary learningZoutcomes provide
that by the end of the u
should be able to: ~ ©

a) understand, use and manage the immediate

r primary the learner

environment for individual and national

development;

b) understand and respect our own and other
people’s culture for sustainable social

interactions;

respect and appreciate human diversity to
promote social cohesion and integration,
understand and appreciate human rights and
civic responsibility for attainment of social

justice;
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>

d) apply acquired competencies in solving
environmental challenges for sustainable

development;

acquire knowledge of and show appreciation
for the historical background of our

communities for personal identity;

understand the system of governance in
Kenya and be willing to participate in its

processes.

Out of the 15 items tested, none recorded a
facility index of below 30%.

Learners were expected to use the immediate
environment to idedti y weather elements, relief
features, locateé%pical rainforest, give compass
direction, c\kg%acteristics of semi desert climate
and locig@znational parks in Kenya.In addition
they @re expected to demonstrate understanding

respect of own culture by correctly identifying
the apprenticeship method of learning used in
traditional African societies,respect and appreciate
human diversity to promote social cohesion and
social justice by correctly identifying the functions

of children’s government.

Learners were also required to apply acquired
competencies to identify suitable means of
transport to use in a national park and collect
appropriate samples of natural resources.Further
they were to demonstrate understanding of the
historical background of our communities by
correctly identifying language groups belonging
to the Nilotic community and demonstrate
understanding of the system of governance in

Kenya by identifying a symbol of national unity.

The following suggestions may help to further

improve performance:

i. Teachers are encouraged to use diagrams to
illustrate relief features and engage learners in

drawing them for better mastery of concepts.



ii. There is a need to expose learners to real life
experiences through educational tours/field
visits to make learning about the subject more
practical.

ii. Teachers are encouraged to engage learners
in observing and describing weather elements

for in-depth understanding.

charts, and

video clips to illustrate types/distribution of

iv. The use of pictures, maps,
vegetation and climates will help improve

retention of learned concepts.

2.4.11 Christian Religious Education

Christian Religious Education assessment had a
total of 15 multiple choice items based on creation,
Bible, the life of Jesus Christ, the Church, and
Christian living.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

(a) demonstrate an awareness of God as tla)q}\

g

¥

sole Creator by protecting, pres

and conserving the env1r0nm\e(\r\@9,)
(b) recognize the Bible and apg/tézﬁs teachings

for responsible living; \@QJ

apply the teachin@éo?f Jesus Christ in his/her

interactions with others to form harmonious

(©)

relationships;

(d) practice Christian values in order to make
informed moral decisions and choices
relevant to social-economic, technological,

environmental, and political issues;

Table 17: Items with facility index of below 30%

@
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(e) apply moral teachings in the use of digital
devices and social media platforms for

well being of self and others; and

()

appreciate God’s revelation to humankind so
as to respond in faith by fostering peaceful
co-existence and good relationships. Table
17 presents items that recorded a facility
index below 30%.

Item 40

The correct response was A (Hebrews, Jude,
Romans).The proportion of learners that selected
the correct response was 2@0%. It was noted that
a substantial proportiert{(41.66%) selected option
B (Hosea, Luke, l\%ﬁ%’() This implies that learners
were unable t%@lﬂ"erentlate

between t%&)ooks in the Old Testament and those
found |@@1e New Testament.

\i@gested remedy

Teachers should guide learners to use diverse
methods to categorize books of the Bible such
as the use of acronyms, abbreviations, and letter

patterns.

2.4.12 Islamic Religious Education

The Islamic Religious Education assessment had
15 multiple choice items. The items were based
on Quran, Hadith, Pillars of Iman, Devotional
Acts, Akhlaq, Muamalat and History of Islam.

The development of the assessment was guided by
the following learning outcomes which provided
that by the end of the upper primary level, the

learner should be able to:

Item No. | Content/skill assessed

Key Facility index (%)

40
Testament only.

Categorizing the books of the Bible into the New

24.50
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Table 18: Items with facility index of below 30% in IRE

Item No. | Content/skill assessed Key | Facility index
(%)
40 Practising responsible living according to the Hadith of the D 29.82
Prophet (P.b.u.h)
49 Applying teachings from the history of the Prophet (P.b.u.h) B 29.37
a) recites, read and write the selected surah learners when they have problems. This could be

to enhance interaction with the Qur’an as a

primary source of guidance;

b) deduce lessons from the selected surah and
apply them in daily life;
c) appreciate and emulate the practices of the
Prophet (P.b.u.h) as the best role model;
d) develop awareness and appreciation of
Pillars of Iman as the foundation of Islam;
e) demonstrate interest in and positive attitude
towards performance of acts of Ibadah
(worship) appropriately; QQ?
N
>
f) acquire Islamic values to grow as a Qf)O
responsible and ethical citizen; anQb
g) Appreciate Islamic history a&@& asis
for culture and civilizatiOQ\ff)r peaceful
coexistence. <<\Q’
N
Table 18 presents item?in IRE with a facility
index of less than 30%.
Item 40

Question 40 assessed the learner’s ability to
apply Hadith. The question required learners
to demonstrate how they can live responsibly
according to the teachings of the Hadith of the
Prophet (P.b.u.h). The correct option was sharing
what they learned in school with their friends in
madrassa. A higher percentage of learners (35.20

%) chose the option which was assisting other
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attributed to the inability of learners to meet the
demand of the question where they were required
to link the practices to the teachings of the Hadith
of the Prophet (P.b.u.h).

()O

Suggested remedef}’
Teachers shoukn)@uide learners on how to answer
questions tl@z?requlre application of knowledge
and sk@&acqulred in the classroom context. For
1ns\§1{iCe learners should be guided to respond

@questlons on Hadith by relating the expected
> practices to the teachings of the Prophet (P.b.u.h)

Item 49

Item 49 assessed application of the teachings from
the history of the Prophet (P.b.u.h). Learners were
required to give lessons from the experience of
the Prophet (P.b.u.h) during the first revelation.
Pray to Allah. A
high percentage of learners, (41.43 %) chose the

The correct response was to

response Trust in Allah, which was incorrect. This
could be a pointer to the learners’ lack of correct
understanding of all the events in the History of

Islam.

Suggested remedy

Teachers should guide learners on deducing
They should

involve parents to assist in instilling the basic

lessons from historical events.

teachings at home since the basics of religion

starts from home.



2.4.13 Hindu Religious Education.

The assessment had 15 multiple choice items
based on Creation, Enlightened Beings, Scriptures,
Worship, Principle of Dharma and Utsav.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

a) Understand creation as taught in the four
faiths and develop a sense of belonging to a
common humanity.

b) Develop and apply spiritual and moral
values in daily life and follow the teachings
of Enlightened Beings for righteous living
and appreciate the teachings of Scriptures for

spiritual growth.

Develop desired knowledge, skills, attitudes
and values to acknowledge and care for
people, environment, animals, birds and

adopt sustainable consumption habits for K
00\
2
Develop and apply spiritual and mo@g’

values in daily life and follow t@%achings
of Enlightened Beings for ri@&eous living

harmonious living.

d)

and appreciate the teach&@s of Scriptures for
A\

<

o~

Recognize and emcgrace key features in

spiritual growth.

places of worship, their importance for

understanding and exhibit responsible

Table 19: Items with facility index of below 30%
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participation in the celebration of Utsav

(festivals) for righteous living.

Out of the 15 items assessed, 3 had a facility index
of below 30 %.The items were from Scripture,
Principle of Dharma and Utsav. Table 18 presents

items with a facility index of less than 30%.

Table 19 presents items that recorded a facility
index below 30%.

Item 41

Item 41 assessed leamg(ﬁz basic knowledge on
the four faiths . Thebl%’arners were expected to
explain why the sqﬁ%ture was written in sanskrit.
The correct r&sﬁbnse was that in translating into
Vernacularé\ﬁie inner meaning is lost. However,
the highest percentage (42.20%) of learners
sel&é’éd the option that will motivate people to

\\‘iéam sanskrit. This implied that the learners had

@%

limited understanding of the other faiths. Many
learners might not have encountered the concept
of sanskrit.

Suggested remedy

Learners should adequately be exposed to the basic
concepts in all the four faiths apart from those
they are practising. This will only be realised if
KICD and MOE come in to help print HRE books
as well as employ enough teachers to effectively
teach the subject.

Item No. | Content/skill assessed Key | Facility index (%)
41 Explaining the reason why the scripture is recited in sanskrit. | A 9.09
44 Demonstrating the Principle of Dharma in day today life in B 27.27
the four faiths in HRE
49. Identifying two utsavs that celebrate victory of good over evil. | C 20.51
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Item 44,

Item 44 assessed the learners ability to identify the
principle that can be put into practise for learners
to pass examinations. The correct option was
purushartha. The proportion of the learners that
selected the option was 27.27%. but the majority of
learners (30.30%) chose the response pranidaya.
This can be attributed to lack of consistency in the

application of the principles in day to day life.

Suggested remedy

There is need for the learners to be actively
involved in identifying these principles and
relating them to daily aspects of life. The modes of
classroom assessment should expose the learners
to the reality of life and encourage them to apply

the acquired knowledge in their daily context.

Item 49

Item 49 assessed learners’ knowledge on UtsaVS(.?J@

The learners were expected to identify the U@&V
that celebrates the victory of good o Qf)oevil.
Navrati and Janamashtami attrac‘ge{®)a higher
percentage (25.64) than the corre;&(@ption which
was Diwali and Holi (20.51). *Lg"arners were not
able to identify the UtsaVQ@Iat celebrate victory
of good over eVil.Th&é%amers are not actively
involved in the celebration of Utsavs from other
faiths.

Suggested remedy

Teacher to guide the learners to take part in Utsavs
that are being celebrated in their communities.
The tasks should be practical in nature and relate
to real life situations to enable learners to develop
higher order thinking skills.

They need to be exposed to the utsavs through
adopting the suggested learning experiences that

are practical in their contexts.

40

Q;\S

2.4.14 Kenyan Sign Language

The Kenyan Sign Language paper comprised 30
multiple choice items that covered the receptive
and expressive skills stipulated in the curriculum
design.

The Upper Primary learning outcomes provide
that by the end of the upper primary the learner
should be able to:

a) Demonstrate basic receptive and expressive
signing skills as they use the pictorial
information given on wildlife, construction
site, food, market s
based on them;6 QO

e to respond to items

(%
b) Communie}é&% fluently using appropriate
. . .
recept&& and expressive skills (non-manual
feaé&es) in a variety of linguistic contexts
duch as the construction of correct KSL
\$\$

sentences, interpretation of a graphic based

on a given sign;

¢) Demonstrate appropriate etiquette in social
interactions as they make inferences based

on the pictorial context given;

d) Apply creativity and critical thinking
skills in problem solving as they interpret
the spatial information given to answer

questions based on it.

Practice hygiene, nutrition, sanitation, and
safety skills to promote health and wellbeing
as they draw basic conclusions from

information given in a pictorial context;

Apply digital literacy skills for learning and
enjoyment as they pick specific information

from the picture arrangement given.



Table 20 presents items that recorded a facility
index below 30%.

Items 11,13 and 15

These items tested the learners’ understanding of
the parameters of a sign.The correct responses
for items 11,13 and 15 were D HEART, C
YOUR, and B DOWN respectively. It is notable
that 27.75 %, 33.98 % and 25.69 % of learners
selected the incorrect response in items 11, 13 and
15 respectively. This is an indication that most
learners had difficulties identifying the differences
in the place of articulation, palm orientations and
directions of motion. This performance may be
attributed to inadequate practice by learners on

the parameters for effective communication.

Suggested remedy

Learners should be engaged consistently in

demonstrating the five parameters of a sign and >

be guided to identify each one of them correc@%

O

Table 20: Questions with a facility.il

(\
ex below 30%
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such as the Location (Place of articulation), Palm
Orientation, Movement, Hand shape and non-
manual markers. Allow the learners to watch
videos of signers using the various parameters to

expose them to appropriate use of KSL.

Items 16,17 and 18

These items tested the learners’ interpretation
of spatial details to enable them to make correct
inferences.The correct response for items
16,17 and 18 were C TREE AREA MANY//,
D PEOPLE THERE TREAT//, and B EAST/
SOUTH/SOUTH EASE( respectively. It is
notable that 32.34%23651)4.84 % and 26.69% of
learners selected&h%e incorrect response in items
16, 17 and 1&&%spectively. These items required
the lea
selec&qﬁ(\ (Hospital) and establish relationships
t&@ﬁable them to provide direction correctly.

"o identify functions of the facility

<'fhis indicates lack of adequate practice in the
interpretation of spatial information (maps) for

specific information.

Suggested remedy

Item No. | Content/skill as%ésgéd Key | Facility index (%)
%
11 Identifying\t‘fzfé place of articulation of the given words. D 22.25
7]

13 Identifyiﬁg the palm orientation of given words. C 21.62

15 Identlf).fmg the dlr‘ectlon of motion of hands when B 25 46
producing given signs.

16 C 22.59
Interpreting spatial details to make correct inferences tell

17 f . . . . . D 17.78

unction or give direction to given items.

18 B 2291

21 C 27.49

23 Interpreting authentic tasks and authentic language B 28.90

24 situations in real life C 23.74

26 A 27.69

28 B 26.14

29 Identifying KSL vocabulary and construction of sentences C 24.23
following KSL grammatical structures.

30 D 21.83
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Teachers should give learners more pictorial
arrangements that involve critical observation
when interpreting spatial information. This will
help the learner develop spatial awareness for
application in expressing spatial details within
a linguistic context and in context beyond the

classroom.

Items 21, 23, 24 and 26

These items tested the learners’ interpretation
of an authentic task (a dining hall timetable).
The learner was expected to study the timetable
provided and use the information contained therein
to pick the correct response.The correct response
for items 21, 23, 24 and 26 were C FRIDAY, B
WEDNESDAY, C GITHERI, and A CHANGE
MORE RETURN respectively. It is notable that
29.44 %, 26.83%, 28.90% and 29.75% of learners
selected the incorrect response in items 21, 23, 24

and 26 respectively.

)
are not often based on authentic tasks. 0\)\
&
Suggested remedy ,{\Q)
Q
&

Teaching of KSL as a langu{g/%@should derive

the learning experiences {@gtn age-appropriate
experiences within th%éfearner’s environment
for example reading %ﬂeren‘t school schedules,
play and classroom activities as stipulated in the

curriculum designs.

There is also a need to emphasize critical
observation of given contexts to enable the

learners to interpret specific information.

Items 28, 29 and 30

These items were drawn from KSL sentence
construction and vocabulary. For items 28, 29
and 30, the appropriate answers were B TODAY
P.E BOY GIRL SWIM LEARNY//, C DRINK, and
D C-O-A-T, in that order. Remarkably, 26.14%,
31.09%, and 34.17% of learners, respectively,
chose the wrong answer for items 28, 29 and 30.

The learners were not @‘l\e to choose the most
appropriate course %baction as well as identify
parts of speeck@’gi’dentify the sign provided,
and ﬁngerquﬁ) it. The performance indicates a
lack of éﬁé’quate practice in KSL vocabulary,

KSL grammatical structures, and relating to the

i@i‘nation given.

N

o
This indicates that learning experiences in KSL Suggested remedy
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The teacher to guide the learners to practice
extensively on sentence construction and parts
of speech and expose them to value-based
experiences. They should also be guided to
identify parts of speech in KSL sentences and be
given adequate practice sentences in correct KSL

word order.
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Assessment of Core Competencies, Core Values,
Pertinent and Contemporary Issues

3.1 Introduction

This chapter discusses the assessment of Core Competencies, Core Values and PCls as anchored in the
Basic Education Curriculum Framework, BECF (KICD, 2019). It presents the :Qﬁ lysis of test items with

proxy evidence on learners performance; the percentage of learners gettm@}éest items correctly and the

performance level for each core competency; core value and PClIs base@h the 2023 KPSEA summative

assessment. The reporting is anchored on the actual tasks required@q&he learner rather than the context

upon which the task was formulated. Qé}
&
90
3.2  Assessment of Core Competencies \g@
N
[
S
&
9
Y
O‘g)
&

> Patriotism, Social Justice, and Integrity. The PCls

Competency is the ability to apply appropriate are categorized into four broad areas; Non-Formal

knowledge, skills, and atti

perform a task. It requi

s to successfully
learners to demon-
strate what they can do; this could be through
making something, speaking, writing, or per-
forming, among others. The core competencies
and how they were assessed are subsequently
described.

The

Communication and Collaboration, Self-efficacy,

Core  Competencies are  seven;
Critical Thinking and Problem Solving, Creativity
and Imagination, Citizenship, Digital Literacy
and Learning to Learn. The Core Values are eight,

Love, Responsibility, Respect, Unity, Peace,
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Programmes (NFP), Values based Education
(VbE), Citizenship, and Parental Empowerment
and Engagement (PE&E).

Assessment of the core competencies, core
values and PCIs adopted best practices for
measuring mastery of competencies as described
by McClarty and Gaertner (2015) which require
an explicit link between the skills assessed and
the defined competencies, a demonstration that
learner behaviours or thought processes in the
tasks reflect the competencies, and the empirical
relationship between assessment scores and
outcomes.
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This report, therefore, identified and analysed
test items in the 2023 KPSEA that provided
proxy evidence that learners had to demonstrate
the competencies in arriving at an answer to
the Multiple-Choice Questions (MCQs). Well-
formulated MCQs assess cognitive, affective, and
psychomotor domains, and can provide implicit
evidence of these competencies in the learners
(Gajjar, Sanju, et al., 2014; Ahmed, 2020). The
test items used in reporting this assessment
were selected from those that subject experts
identified. The analysis shows test items per
subject with examples that implicitly assessed
learners’ acquisition and development of core

competencies, core values or PCls.

3.2.1 Communication and Collaboration

Communication is the process of transferring
information from a sender to a recipient, verbally

or nonverbally. Collaboration is the process of

small groups of unknown people, use appropriate
tone, facial expressions and gestures, present
points in a logical order, consider what the listeners
already know, use appropriate language, speak
engagingly using facts, take turns in conversation,
be passionate/ enthusiastic, engage the audience,

have clarity of speech and exude confidence.

Reading skills were assessed by the assessor
looking out for the learner’s ability to; summarise
texts, visualise/create pictures in the mind, infer
information,

answer questions,

O@
As regards wrltmg(gk%ls the assessor looked out

and predict

information.

for the leamerébablhty to; write clearly, spell
words corregfly, ensure fluency in sentences, use
| cefly y
appropr
work:®
competency of collaboration was assessed by

vocabulary, and present organised

o> the assessor looking out for the learner’s ability

two or more people working together to realizg>

O
shared goals. Collaborative learning is, ther%&re
designed to help learners learn from e;@_ﬁ)other
Communication includes hstemn%\%peakmg,

Q
3
\/

reading and writing skills.

In assessing listening @%ﬂls the assessor
looked out for the ]@%ner s ability to; recall,
ask questions for clarity, retell, tell purpose of
communication, record important information,
maintain eye contact, maintain appropriate body
language (show interest by nodding or by smiling
at appropriate times) or posture, listen without
interrupting, pay attention to the person who is

speaking.

As relates to speaking skills, the assessor looked
out for the learner’s ability to; speak clearly to a
known person, speak clearly to individuals and

small groups of known people, speak clearly to
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to; behave appropriately when working with
others, positively work with others, recognise, and
value others’ ideas, contribute to group decision-
making, understand and respect diversity, support
others, take responsibility to complete tasks, and

be punctual and reliable.

Communication and collaboration competency
was assessed in various subjects as discussed
below. The skills of communication assessed

were listening, reading, speaking, and writing.

In English, Items 1-3 required the learners to
listen/follow a telephone conversation between
a pupil and class teacher and fill in the blanks
in the conversation. This assessed the learner’s
ability to ensure fluency when writing sentences
and have clarity of speech and telephone etiquette

when engaged in a conversation.
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Table 21: Performance on the Proxy Questions for Communication and Collaboration

Subject Performance on the Proxy Questions
English Question 1 2 3
Number(s)
% of learners 27.85% 25.33% 70.52%
scoring correctly
Kiswahili Question 1 2
Number(s)
% of learners 14.31% 39.21%
scoring correctly
Kenyan Sign Question 9 28
Language Number(s)
% of learners 33.03% 26.14% O(Q
scoring correctly 69
Performance Exceeding Meeting Approaghql’ng Below
Levels Expectation Expectation EXE) ation Expectations
(\
Quartiles 76-100 51-75 29 26-50 0-25
8
Frequency 0 1 Q 5 1

e

@.
Figure 6: Performance on the Proxy Questions for Co&gﬁunication and Collaboration
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Exceeding Meeting Approaching Below
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Performance level

Similarly, in Kiswabhili, Items 1-2 required the
learners to comprehend a conversation between
two people and respond to the questions. This
assessed the learner’s ability to use appropriate
vocabulary, infer information and answer
questions and pay attention when engaged in a

conversation.
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In Kenyan Sign Language, Item 9 required the
learners to analyse a picture and identify the
activity. This assessed a learner’s ability to take
responsibility to complete tasks. Item 28 required
the learners to pick out a correct sentence. This
assessed the learner’s ability to ensure fluency in
sentences.
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The percentages of learners who scored correctly
on the proxy items on Communication and

Collaboration are shown in Table 21 and Figure 6

As shown in Table 21 and Figure 6, the
competency of Communication and Collaboration
was assessed in three subjects namely English
(3 items), Kiswahili (2 items) and Kenyan Sign
Language (2 items). Most of the learners were at
Approaching Expectation, while 14.3% were at
Meeting Expectation and the remaining 14.3% at
Below Expectation performance level. A majority
of the proxy questions had a facility index of less
than 30%, indicating that learners had difficulty in
responding to the questions. It was observable that
all the language tests had proxy items/questions
on this core competency, and they gave rich
contexts that enabled learners to perform the tasks
that required some information on the acquisition

of this core competency.

3.2.2 Self-efficacy ©
>
O
Self-efficacy is a person’s belief about @g%r her
capabilities to perform tasks or assigdsents that

can change and transform lives. rb’SQ
<
QJ\/
Q
%iﬁé\enship
©

Communication
and
Collaboration

Core

In assessing the competency of self-efficacy, the
assessor looked out for the learner’s ability to;
keep trying and stay positive when something goes
wrong; keep trying when something goes wrong
and think about what happened to help improve;
keep trying when something goes wrong and help
cheer others up, encourage others to keep trying
too; look for opportunities in difficult situations;
tell when others feel positive or negative and

know when feeling positive or negative.

Art and Craft assessed this competency through
Item 10 which required tkg\learners to identify an
effective strategy for mj&keting artworks during
an exhibition. This\dssessed learners’ ability to
keep trying angd%ok for opportunities in difficult
situations. égf\

S
Ad i@roonally, Item 44 under Hindu Religious

\@@Acation required learners to state how they
%‘fr\ can apply the given principles to have confidence

when taking an examination. This assessed the
learner’s ability to keep trying when something
goes wrong and think about what happens to help

improve in given tasks.

Digital
Literacy

Critical
Thinking

Competencies

Self-efficacy

Creativity
and
Imagination

Learning to

Learn
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Table 22: Performance on the Proxy Questions for Self-efficacy

Subject Performance on the Proxy Questions
Question 10
Number(s)
Art and Craft
% of learners scoring 36.63%
correct
Question 44
Hindu Religious Number(s)
Education % of learners scoring 27.27%
correct
Performance Exceeding Meeting Approaching Below
Levels Expectation Expectation Expectatior}\ Expectation
Quartiles 76-100 51-75 26—5%OQ 0-25
&
Frequency 0 0 ’b-& 0
0
&
Figure 7: Performance on the proxy questions for Self-efficacy Qé}@
s IS
gy O
g 2 S
c &
3 15 >
= @)
T $
k) 9
© 05 <&
S <
s O
0 S
76—,@ 51-75 26-50 0-25
E)w%ediug Meeting Approaching Below
\&pecta tion Expectation = Expectation Expectation

OQ\'

The percentages of learners who scored correctly
on the proxy items on Self-efficacy are shown in
Table 22 and Figure 7.

Table 22 shows that the Self-efficacy competency
was assessed in two subjects only; Art and Craft
(1 item) and Hindu Religious Education (1
item) and as depicted in Figure 7, all learners
were at Approaching Expectation performance
level. Creative activities give learners greater

opportunities to acquire the competency of self-

47

Performance level

efficacy as learners found it easier to correctly

respond to proxy items in Art and Craft.

3.2.3 Critical Thinking and Problem
Solving

Critical thinking refers to the ability to think

clearly, reasoned, reflective, informed by
evidence, and aimed at deciding what to believe
or do (WASC Handbook 2013, p.47). This is done

by defining the problem, gathering information,
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sorting, organising, classifying, and analysing

materials and data.

Problem-solving is the ability to identify and
describe problems, generate possible solutions,
evaluate, and implement the best solution. This
definition is aligned to the problem-solving model
by Verschaffel et al. (2020), which is strongly
linked to the four basic principles of problem
solving namely, understand the problem, devise a
plan/translate, carry out the plan/solve and look
back, that is check and interpret.

Conventionally, this competency is assessed by
the assessor looking out for the learner’s ability
to; complete tasks by following instructions, find
help if needed to complete a task, explain the
problem to someone for advice if needed, find the
information required to complete a task, explore

different possible solutions to a problem, explore

after selling tomatoes from their agricultural
project. These items assessed the learner’s ability
to find the required information and explore

possible solutions to complete given tasks.

In English, Item 9 required learners to determine
what is likely to happen if animals are not treated
kindly. This assessed the learner’s ability to
explore consequences of not addressing issues at
hand.

In Kiswahili, Item 4 “Leni alimweleza Kibo
athari za kutotunza mazi&gira. Ungekuwa Kibo,
ungetaja athari gani ggﬁgine” required learners
to state other conséguences for not taking care
of the enviro t. This assessed the learner’s
ability to %@ﬁ)re different possible solutions to a
problerng

In A@%culture, Item 17 required the learner to
@&bain how to control soil erosion. The item

the pros and cons of the possible solutions, 2> assessed learners’ ability to explore possible ways

identify when there is no simple solutiori)\qg’
the problem and explore complex probl%@ by
building understanding through researcg.z‘
&
&

The following items assessec{/@@é competency
of critical thinking and {@%blem solving. In
Mathematics, Item 7 req&é@d learners to calculate
the total fraction of sa?gry spent on food and rent;
Item 19 required the learners to determine time
on the given clock face; Item 26 required learners
to determine how much money they had received
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of curbing soil erosion.

Social Studies also assessed this competency.
In Item 21, learners were required to select the
elements of weather from groups of elements.
This assessed the learners’ ability to explore the
pros and cons of the possible solutions. Further,
Item 26 required learners to use the map of Kenya
to locate a national park found in Mandera
County. This assessed the learner’s ability to find

information required to complete a task.
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Table 23: Performance on the Proxy Questions for Critical Thinking and Problem Solving

Subject Performance on the Proxy Questions
Question Number(s) 7 19 26
Mathematics
% of learners scoring correctly | 36.08% | 42.11% | 38.54%
Question Number(s) 4
Kiswahili
% of learners scoring correct 46.77%
Question Number(s) 9
English
% of learners scoring correctly | 36.63%
Question Number(s) 17
Agriculture
% of learners scoring correctly | 39.12% <
Question Number(s) 21 26 3\‘00
Social Studies i
% of learners scoring correctly | 43.95% 30.6%@@
&
c [ -
XN
Performance Exceedlflg M eesi ti@ Approach.mg Below.
Levels Expectation Q Expectation Expectation
S
Quartiles 76-100 5175 26-50 0-25
Frequency 0 ,C‘? 7 0
o
@%
Figure 8: Performance on the proxy question%tﬁr Critical Thinking and Problem Solving
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Exceeding Meeting Approaching Below
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Performance level

The percentages of learners who scored correctly
on the proxy items on Critical Thinking and
Problem Solving are shown in Table 23 and
Figure 8
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It is observable from Table 23 that five subjects,
that is, Mathematics (3 items), English (1 item),
Kiswahili (1 item), Agriculture (1 item) and Social
Studies (2 item) assessed the Critical Thinking
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and Problem-Solving competency. Figure 8 shows
that all learners were at Approaching Expectation
performance level. It is notable that none of the
items had a facility index below 30% implying
that learners are able to find information required

to complete a given task in a variety of subjects.

3.2.4 Creativity and Imagination

Imagination is the ability to form a mental picture
of something that one has not seen or experienced
while creativity is the ability to come up with
new ways of solving problems or doing things.
Creativity can be assessed by measuring the
learner’s ability to perform a standardised task
such as producing a story, a drawing, a musical
composition, etc., based on predetermined criteria.
This type of standardised task involves the ability
to put together several ideas; synthesise them, to

achieve a unique, original production (Barbot,

imaginations to life in different ways, generate
ideas when given clear instructions, generate
ideas to improve something, combine different
concepts to generate ideas, use creativity in work

related contexts, and use creativity in wider life.

In Physical and Health Education, Item 43
required learners to identify suitable materials
that can make a durable relay baton. This assessed
the learner’s ability to generate ideas to improve
something. Item 47 required learners to state
material suitable for improvising a bandage while
Item 48 required learners to name materials used
to improvise a soccer l@)fThese items assessed

a learner’s ability t Se creativity in performing

. (o
given tasks. SO

$)
&
In Art Craft, Item 8 required learners to
describe how puppets are given character during
‘?rformance. This assessed the learner’s ability

Besancon & Lubart, 2011).

2> to bring imaginations to life in different ways.

@%

. . O
In assessing this competency, the ass&ﬁbr
looked out for the learner’s ability tO'Q;m?agine
different situations, say what is lma\gﬁed, bring

The proportions of learners who scored correctly
on the proxy items on Creativity and Imagination

are shown in Table 24 and Figure 9.

Q
@@S
Table 24: Performance on th(gszoxy Questions for Creativity and Imagination
A\
xV
Subject P@?ormance on the Proxy Questions
Physical Question Number(s) 43 47 48
and Health % of | ]
Education o O1ICAINEIS SCOTNE 1 95.899% | 10.77% | 19.01%
correctly
Question Number(s) 8
Art and Craft % of 1 i
0 of learners scoring 37 30%
correctly
Performance Exceeding Meeting Expectation Approaching Below
Levels Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 0 0 2 2
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Figure 9: Performance on the proxy questions for Creativity and imagination
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Exceeding Meeting
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Performance level

Table 24 shows the two subjects that assessed the
competency of Creativity and Imagination. These
were Physical and Health Education (3 items)
and Art and Craft (1 item). In this competency,
learners were equally apportioned at Approaching
Expectation and Below Expectation as depicted
in Figure 9. It is worth noting that learners had
difficulty in picking the correct responses to \)t\ﬁgj
items, indicating limited opportunities/l&aj%ing
experiences that could expose the to the
building blocks that enhance the acgl@tion of'the
competency of Creativity and Iq/@(gination.

3.2.5 Citizenship &

Citizenship as a competgncy implies respectfully
and positively coexisting and impacting others and
being actively involved in addressing community,
national and/or global issues. The challenge for
Citizenship assessment is to focus not just on
knowledge, but also on how well that knowledge
is understood, applied, debated, and put into
action outside the classroom (Carroll, Child. &
Darlington, 2015).

A learner with the competency of Citizenship can:
recognise own feelings about something (events,
places, people, issues, among others), recognise

others’ feelings about something, fairly divide

)
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N\

’é'\'This competency was assessed in the following

26-50 0-25
Approaching Below
Expectation Expectation
()O
Q-

up tasks with othe;gs%manage time and resources
to complete taé&\?, manage group discussions to
reach deci&?@ns, manage disagreements to reach
sharedO Q&ltions, and recognise own strengths and

weg&lesses.
N

subjects: In Science and Technology, Item 6,
required learners to identify an activity in which
water is not conserved while Item 8 required
learners to state ways to control water pollution.
These items assessed the learner’s ability to

manage resources.

In Agriculture, Item 23 required learners to
analyse a given photograph showing a farmer in
a maize farm and name the ongoing activity. This
assessed a learners’ ability to explain their own

feelings about the activity.

This competency was also assessed in Social
Studies in Item 27 where learners were required
to identify communities that belong to the Nilotes
of Kenya. This assessed the learner’s ability to be

aware of different communities in Kenya.
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Table 25: Performance on the Proxy Questions for Citizenship

Subject Performance on the Proxy Questions
Question 6 g
Number(s)
Science and
Technology % of learners scoring 56.05% 29.48%
correctly R e
Question 93
. Number(s)
Agriculture
% of learners scoring 45,770
correctly O
. . Question
1 2
Social Studies Number(s) 7 0(9
. O
% of learners scoring %2
correctly 42.10% \Q’&%
0]
~
Performance | Exceeding Meetine Expectation .@ﬁproaching Below
Levels Expectation 8 BXP ’(\QQ’Expectation Expectation
\\
Quartiles 76-100 51-75 | 90 26-50 0-25
NN
Frequency 0 1 § 3 0
>

S
Figure 10: Performance on the proxy questiog@%’r Citizenship
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The share of learners who scored correctly on the

proxy items on Citizenship is shown in Table 25

and Figure 10.

It is observable from Table 25 that Citizen-

ship was assessed in Science and Technology (2
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items), Agriculture (1 item), and Social Studies (1
item). Figure 10 reveals that three quarters of the
learners were at Approaching Expectation while a
quarter were at Meeting Expectation performance
level.
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Table 26: Performance on the Proxy Questions for Digital Literacy

Subject Performance on the Proxy Questions
Kenya Sign Question 10
Language Number(s)
% of learners scoring 27.84%
correctly
Performance Exceeding Meeting Approaching Below
Levels Expectation Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 0 0 1 0
S
O
| | o B
Figure 11: Performance on the proxy questions for Digital literacy £
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This implies that learners are acquiring the core
competency and more teaching and learning of
other aspects of citizenship should be reinforced.

3.2.6 Digital Literacy

Digital literacy can be described as having
the knowledge, skills and behaviours that are
necessary to use a wide range of digital content
and devices effectively and safely. Such devices
include mobile phones, smart phones, tablets,

laptops, and desktops, among others.
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In a review of 22 existing instruments used for
assessment of digital competence in line with
in various

DigComp Framework European

countries, Carretero, Vuorikari and Punie
(2017) grouped these instruments into three
major categories based on the data collection
approach: performance assessment, knowledge-
based assessment, and self-assessment. These
approaches can be strengthened by combining

them and conducting secondary data gathering
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(e.g. by providing an e-portfolio that contains
creative works, and other documentary evidence)
(UNESCO Institute of Statistics, 2019).

Digital literacy assessment required the assessor
to look out for the learner’s ability to; operate
digital devices; communicate and collaborate
using digital devices; use the internet; play digital
games; observe safety when using digital devices;
take photographs and record videos; and create

patterns and drawings with digital devices.

In Kenyan Sign Language, Item 10 assessed a
learner’s ability to use digital devices to search

for information.

The proportion of learners who scored correctly
on the proxy items on Digital Literacy is shown in
Table 26 and Figure 11

Table 26 shows the assessment of Digital Literacy

competency. From all the subjects, only Kenyan

Teachers are encouraged to engage learners in the
activities in Figure 12 to enhance the acquisition

of the Learning to Learn competency.

In assessing this competency, the assessor looked
out for the learner’s ability to, handle new
challenges positively, set own goals, set goals
informed by expected requirements, order and
prioritise tasks to achieve the set goals, know when
something is too difficult, know what doing well
looks like, work with care and attention to details,
and take pride in his/her work when succeeding.
<&
In Home Science, thi&@gmpetency was assessed
in Item 28, Wheé@eleamers were required to
choose a statemzent that was true about savings.
This assessqzﬁearners’ ability to know the merits
of S&Vi]{&%r the future.
()O

$ .
@ocial Studies, Item 28 required learners to infer

Sign Language (1 item) assessed the competency.%’z}& the method of learning presented in a case where

As shown in Figure 11, all learners Werg\@%
Approaching Expectation performance@cjével.
The assessment of Digital Literacy in subject
alludes to the need for more exposure of the
learners to the use of digital de(i/@?é to effectively
acquire the required digital }&i@&‘acy competencies.

o~
3.2.7 Learning to L&4rn

Learning to Learn is the ability to pursue and persist
in learning, to organise one’s own learning by the
effective management of time and information,
both individually and in groups. Some of the
activities learners perform under this competency

are displayed in Figure 12.
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one made a pot after observing pottery making.
This assessed the learners ability to learn through

demonstration by paying attention to detail.

Similarly, Item 38 of Hindu Religious Education
required learners to analyse a given situation.
This assessed a learner’s ability to pay attention
to details.

The share of learners who scored correctly on the
proxy items on Learning to Learn are shown in
Table 27 and Figure 13.



Figure 12: Learning to learn activities
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Table 27: Performanceﬁﬁ}f the Proxy Questions for Learning to Learn

Subject Performance on the Proxy Questions
Home Question Number(s) 28
Science
% of learners scoring correctly 44.01%
Social Question Number(s) 28
Studies
% of learners scoring correctly 39.76%
Hindu Question Number(s) 38
Religious
Education % of learners scoring correctly 30.30%
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Performance Exceeding . . Below

. Meeting Expectation .
Levels Expectation Expectation
Quartiles 76-100 51-75 0-25
Frequency 0 0 0

Figure 13: Performance on the proxy questions for Learning to Learn
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Home Science (1 item), Social Studies (1 i @?and 3.3. Assessment of Core Values

Hindu Religious Education (1 item) ¢2\d3 assessed
the competency of Learning to Le;gﬁ\\as displayed
in Table 27. In terms of perme%ance levels, all
the learners were at Appr@\@hing Expectation as
shown in Figure 13. C"l;h}s implies that teaching
and learning is equipping learners with the basic
building blocks for acquiring the competency of

Leaning to Learn.
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Values are standards that guide an individual on
how to respond or behave in each circumstance.
They influence how one feels, acts, and makes
choices in life. This section describes the eight
core values stipulated in the CBA Framework and

how they were assessed.



3.3.1 Integrity

This refers to the ability to know, defend and
do what is right. It entails doing the right thing
even when you can do the wrong thing. In
assessing integrity, the assessor looked out for
a learner’s ability to; avoid conflict of interest,
utilise resources sparingly, be committed to duty,
display honesty, avoid breaches of confidentiality
and security, act on identified corrupt deals, have
self-discipline, apply laid down procedures when
doing things and display transparency, fairness,
and accountability.

Item 11 in English required learners to read/follow
a passage about a shopkeeper and customers and
point out why the shopkeeper was surprised to see
a buyer return soon. This assessed the learner’s
ability to demonstrate honesty when given

excess change, by returning the extra cash to the

Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

The core value of Integrity was assessed in English
(1 item) and Social Studies (1 item). Figure 14
shows that two thirds (66.7%) of the learners were
at the Approaching Expectation performance
level. This indicate that learners need exposure
and experiences on tasks that touch on integrity in

various subjects.

3.3.2 Love

This refers to the mutual expression of respect,
trust, honesty, integrity, and emotional attachment.
In assessing this value, the assessor looked out for
the learner’s ability to; pﬁ?tray a caring attitude,
avoid inflicting pain@’ others, put the interest of
others before th@'own interest, keep promises,

respect other@(’ display trustworthiness, forgive
others W@ wronged, and resolve conflicts.

<§§Q
h@ﬁﬁglish, item 25 required the learners to fill

shopkeeper and being accountable for all actions é\% a blank space on what one should do while

and deeds. o7

\)\Q
Item 26 in Kenyan Sign Language a150@§/sessed
a learner’s ability to demonstrate L@th in a

situation where one is given eyéqéss change by

\%
QJ

<<\
In Social Studies, Ite@Z'%O required learners to
state what may cause one’s citizenship to be

cancelled. This assessed the learner’s ability to

returning the extra cash.

display honesty when filling out forms, apply laid
down procedures when doing things and display
transparency.

The share of learners who scored correctly on the
proxy items on Integrity are shown in Table 28

and Figure 14.

9
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on a journey. Similarly in Physical and Health
Education, item 39 required learners to state why
they should share food during an outdoor activity.
These tasks assessed the learner’s ability to show
care and compassion and put the interests of others

before their own.

In Christian Religious Education, Item 39 required
learners to identify the value learnt from the bible
story on how Moses was saved by Pharaoh’s
daughter. This assessed learners’ ability to
demonstrate acquisition of value by putting the
interest of others before their own and portray a

caring attitude respectively.
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Table 28: Performance on the Proxy Questions for Integrity

Subject Performance on the Proxy Questions
Question 1
. Number(s)
English % of |
6 of learners 20.72%
scoring correctly
Question 26
Kenya Sign Number(s)
L 0
anguage % Of, learners 27 69%
scoring correctly
Question 30
. . Number(s)
Social Studies % of |
o of learners 46.70%
scoring correctly C\(Q
Performance Exceeding Meeting Appr%h ing | Below
Levels Expectation Expectation EWtation Expectation
o
Quartiles 76-100 51-75 Q,J{\C’ 26-50 0-25
F 0 0 & 2 1
requency QéQ
_ _ S
Figure 14: Performance on the proxy questions for In@lty
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The percentages of learners who scored correctly on the proxy items on Love are shown in Table 29 and
Figure 15.

Table 29: Performance on the Proxy Questions for Love

Subject Performance on the Proxy Questions
Question
Number(s) 25
English
% of learners
scoring correctly >8.86%
Question 39
Physical and Number(s)
Health Education | o, of learners RN
scoring correctly |
0\
o Question <O
Christian Number(s) 39 o@é
Religious >
Education % of learners 51.44% éQ
scoring correctly AR &
&%
Performance Exceeding Meeting Q7 Approaching Below
Levels Expectation Expectatim&)o Expectation Expectation
N
Quartiles 76-100 51-\@@ 26-50 0-25
>,
Frequency 0 & 3 0 0
0\\)
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Figure 15: Performance on the proxy é@}ggtions for Love
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Love was the only well performed core value.
As shown in Table 29, the core value of Love
was assessed in three subjects — English (1
item), Physical and Health Education (1 item)
and Christian Religious Education (1 item).
All learners were at Meeting Expectation
performance level. Its therefore observable that
learners are well versed with portraying caring
attitude towards, respect for others and resolving
conflicts amicably, a practise that should be
maintained.Responsibility is the state of being
answerable, or accountable for something within
one’s power, control, or management. In assessing
the value of responsibility, the assessor looked out
for a learners’ ability to: respect other people’s
property, keep promise and honour commitments,
offer leadership and guidance to others, not blame
others, accept the consequences, care for own
property and those of others, engage in assigned
roles and duties, observe safety precautions, be

dependable, and proactively solve problems.

The item read: ““Kifungu kinaonyesha kuwa ni haki
ya KRA kukusanya ushuru kwa sababu 7
This the

responsibility and commitment to tax compliance.

implores learner to demonstrate

In Physical and Health Education, Item 36
required the learners to identify the correct set of
given options on rules for racing games. Similarly
in Social Studies, Item 29 required learners to
identify functions of the children’s government.
These two items assessed the learner’s ability to

offer leadership and guidance to others.

In Social studies, It ngi%4 required learners to
mention qualities of{a good leader. This assessed
learners’ abilitz)&oﬁ“er leadership and guidance to
others, not @ﬁne others, accept the consequences

be depeg@able, and proactively solve problems.
QO

@slamic Religious Education, Item 48 required

2> learners to identify obligations that parents’ ought

@%

O

N
In English, Item 18 required learners to ﬁlé@othe
blank space in a passage on gardenin <4t home.
This assessed the learner’s ability to\b'é(;esponsible

by caring for their gardens an({/d?er guidance to
<
@

others on how to improve.
Item 7 in Kiswahili ass%s%d the learner’s ability

to keep promises and @onour commitments since

payment of tax is an obligation.
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to fulfil towards their children. This assessed
learners’ ability to have respect and proactively
solve problems amicably even when their parents

have challenges.

In Music, Item 15 required learners to describe
the appropriate way of handling a fiddle after a
performance. This assessed the learner’s ability to

care for their own and others’ property.



Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

The proportions of learners scoring correctly on the competency of Responsibility are shown in Table 30

and Figure 16.

Table 30: Performance on the Proxy Questions for Responsibility

Subject Performance on the Proxy Questions
Question Number(s) 18
English % of learners scoring 61.59%
correctly oo
Question Number(s) 7
Kiswahili % of learners scoring 48.94%
correctly TR
uestion Number(s 36
Physical and OQ .( ) ]
Health Education | ° ©f learners scoring 39 84% ©
correctly 0.6’
Question Number(s) 29 34 ’b(?
Social Studies 9 - o7
% of learners scoring 37 65% 55.0695"
correctly 2
. . Question Number(s) 48 O{QV
Islamic Religious . ' S
Education % of learners scoring 45.33068Y
correctly )
S
Question Number(s) nc;f’S
Music 9 : <’
% of learners scoring 0\§ 37 43%
correctly e
. h .
Performance Exceeding ¥ . . Approaching Below
M E
Levels Expectati(zl\:(\\q eeting Expectation Expectation Expectation
Quartiles 76-\1/03 51-75 26-50 0-25
<
Frequency 0 2 5 0
@\\
Figure 16: Performanicé on the proxy questions for Responsibility
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As displayed in Table 30, Responsibility was
assessed in six subjects - English (1 item),
Kiswahili (1 item), Physical and Health Education
(1 item), Social Studies (2 items), Islamic
Religious Education (1 item) and Music (1 item).
Figure 16 reveals that majority of the learners
were at the Approaching Expectation with the
remaining 26.7% performing at the Meeting
Expectation level. This indicates that there is
a need to enhance instruction practices to have

more learners acquiring the competence.

3.3.4 Respect

Respect is having a positive regard towards self
and others without prejudice. In assessing this
core value, the assessor looked out for a learner’s
ability to; understand and appreciate others,
display humility, be patient, accommodate diverse
opinions, be open minded and value human

dignity.

S

In English, Item 2 required learners to choose
from a set of options what they would do when
seeking permission from a teacher. This assessed
the learners’ ability to display humility, patience
and understanding the best way to communicate
in each situation.

In Kenyan Sign Language, Item 3 required learners
to analyse a picture depicting someone touching a
shoulder of a learner with a disability (possibly
hearing impairment). This assessed the learner’s
ability to value diversity a@d human dignity when
drawing one’s attenti%llgégspectfully.

The percentages o{gcﬁ’arners who scored correctly
on the proxy itg)& on Respect are shown in Table
31 and Fig%@‘\n.

N
$

<
Table 31: Performance on the Proxy Questioon\g&?br Respect

S

<
Subject Performancgbgﬁ the Proxy Questions
’\0
English Questiog%o
Nur{r)rbgir(s)
\S/é&%’f learners 1 25,339
. rscoring correctly
Kenyan Sign Question
Language Number(s)
% of learners
scoring correctly 31.42%
Performance Exceeding Meeting Approaching Below
Levels Expectation Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 0 0 2 0
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Figure 17: Performance on the proxy questions for Respect
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The core value of Respect was assessed in
two subjects only. Table 31 shows the items
assessed in the two subjects, English (1 item)
and Kenyan Sign Language (1 item). In this

competency, all learners were at Approaching

26-50 0-25
Approaching Below
Expectation Expectation
$
)
o
©
Q

The followin&q\%ms assessed the competency:
Item 30 @«Q’Mathematics assessed a learner’s
abilityotfo\%hare available resources amicably. The
ite@%’equired the learners to determine the amount

money shared amongst members of a self-help

Expectation performance level as shown ilé%(b group. Assessment of Unity was also assessed in

Figure 17. This implies that learners re(@'ﬁ-é
more exposure to aspects that inculcate s@?y?ving
consideration towards one another, as oy lined on
the building blocks to include hu%ﬂﬁy, patience,
accommodating diverse opinionsQ.’

<&

3.3.5 Unity OQ’}

Unity is the ability to live together harmoniously
regardless of social, cultural, racial, religious,
economic, and political differences. It is the
recognition of the importance of working with
other people towards a common goal. In assessing
unity, the assessor looked out for a learner’s ability
to; collaborate with others, respect other people’s
opinions, share available resources amicably,
strive to achieve common goals, appreciate
efforts of others, and take turns in activities and

conversations.

63

Social Studies Item 35, which required learners to
identify symbols of national unity.

In Christian Religious Education, Item 38, required
learners to pinpoint how members of the family
can help to promote unity at home. This assessed
a learner’s ability to understand that collaborating
with others is a way of achieving unity. Unity was
also assessed in Hindu Religious Education, Item
45 which required learners to identify the Sikh
principle that guides morning chanting in a place
of worship. This assessed the learner’s ability to
collaborate and strive to achieve common goals.

The proportions of learners who scored correctly
on the proxy items on Unity are shown in Table 32

and Figure 18.
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Table 32:Performance on the Proxy Questions for Unity

Subject Performance on the Proxy Questions
Question Number(s) 30
Mathematics
% of learners scoring correctly 20.52%
Question Number(s) 35
Social Studies
% of learners scoring correctly 37.08%
Christian Religious | Question Number(s) 38
Education % of learners scoring correctly 52.63%
Hindu Religious Question Number(s) 45
Education % of learners scoring correctly 39.39%
Performance Exceedlflg iz aesien Approe)éﬁ.mg Below.
Levels Expectation Exg;s:‘tatlon Expectation
<
S
Quartiles 76-100 51-75 07 26-50 0-25
&
Frequency 0 1 <@ 2 1
N
. - : O
Figure 18: Performance on the proxy questions for Unlty\$§)
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The core value of Unity was assessed in four 3.3.6 Peace

subjects Mathematics (1 item), Social Studies
(1 item), CRE (1 item) and Hindu Religious
Education (1 item). In this assessment, a majority
of the learners were at Approaching Expectation,
with some at Meeting Expectation and Below
Expectation performance levels. This shows that
learners should be more engaged in activities
that require them to work in groups to achieve a

common goal.
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Peace is a state of tranquillity and harmony with
oneself and other people. The value of peace
enables individuals to remain calm always
regardless of the circumstances and resolve
differences amicably.

In assessing the value of peace, the assessor
looked out for a learner’s ability to resolve
differences amicably, respect diversity, avoid/

resolve conflicts, respect self and others, avoid



hurting others, display tolerance and follow laid
down procedures when carrying out activities.
There were no proxy items on Peace based on
the assessment. There is a need for all the core
competencies to be targeted for assessment in the

future.

3.3.7 Patriotism

Patriotism refers to loyalty, love and devotion
for one’s country or nation. Patriotic individuals
are proud of their country, and readily and
competently perform their duties as citizens. In
assessing the value of Patriotism, the assessor

looked out for a learners’ ability to; be aware of

Kenya Primary School Education Assessment (KPSEA),
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own responsibilities in society, be conscious of
his/her social and moral duties, respect fellow
citizens, be aware of own culture, exhibit honesty,
serve the community, love own country, be
ready to defend the country and obey laws and

regulations.

In Social Studies, Item 27 required learners to
identify communities that make up Nilotes in
Kenya. This assessed learners’ ability to be aware

of different cultures.

The share of learners wh()(@cored correctly on the

proxy item on Unity. i@%hown in Table 33 and

Figure 19. o
Q{b'
<
$)
Table 33: Performance on the Proxy Questions for Patriotism é}@f\
N
Subject Performance on the Proxy Questior&?’
Question 27 \'§
Number(s) %’5'
. . <&
Social Studies | o Jfiearners \\}0
scoring é}@o%
correctly \Q‘
P
Performance Exceedin (\\Q Meeting Approaching Below
Levels Expectati¢h Expectation Expectation Expectation
A4
Quartiles /7 0 51-75 26-50 0-25
N
Frequency R 0 0 1 0
Figure 19: Performance on the proxy questions for Patriotism
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As displayed in Table 33, Patriotism was assessed
in Social Studies only (1 item). Figure 19 shows
that the learners were at Approaching Expectation
performance level. This alludes that there is a need
for more exposure on tasks aimed at assessing
aspects of Patriotism. Learners should be more
engaged in activities that nurture loyalty, love and

devotion towards the nation.

3.3.8 Social Justice

This value refers to fair treatment of each other
and promotion of equity. It aims at creating a
society that is based on the principles of respect for
human dignity, equity, solidarity, and elimination

of inequalities.

. . . xQ
Table 34: Performance on the Proxy Questions for Social Justlgﬁ}
Q

In assessing the value of Social Justice; the
assessor looked out for a learner’s ability to;
be democratic, advocate for privileges without
favour, advocate for harmonious relationships
in society, share resources equitably, and foster
fairness and justice among peers and other

members of the community.

Item 30 in Mathematics assessed a learner’s ability
to share resources equitably. The item required the
learners to determine the amount of money shared
amongst members of a self-help group.

The share of learners Wb% scored correctly on the
proxy items on So%aﬁ’]ustice is shown in Table 34

and Figure 2 QQ\,Q
Q

N\
Subject Performance on the Proxy Questions.c’
RN
Mathematics Question Number(s) 30 ,\'\‘§
K
% of learners scoring 19(.)@?9%
correctly O\\}
Performance Exceeding &@?ﬁng Expectation = Approaching Below
Levels Expectation d © Expectation Expectation
(\\s
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v
Frequency Q&,Q’ 0 0 1
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Figure 20: Performan%% on the proxy questions for Social Justice
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From the findings in Table 34 and Figure 20, it
is worth noting that the core value of Social
Justice was assessed in Mathematics only (1
item) and all learners were at Below Expectation
performance level. There is need to develop more
items assessing this competency and teachers to
focus more on learning opportunities that expose
learners to aspects of fairness and sharing of

resources equitably.

3.4 Assessment of Pertinent and
Contemporary lIssues

Pertinent and Contemporary Issues (PCls) are
problems currently affecting people or places and
are unresolved. In assessing the PCls, the assessor
looked out for a learner’s ability to; identify
current issues/problems facing their community,
protect themselves against the issues affecting
the community, and prevent/control spread of the

problem. The following is a description of the six

broad areas of PCls and how they were assessedg%

L
00
3.4.1 Global Citizenship &P
Q~
Global Citizenship Education (GC\@}%cuses on
developing curious, open- a@{bintemationally

minded children who are z{@%lre that we are all
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interconnected, have the value that we are all
equal, and teach children to treat people with
respect (Werven, Coelen. Jansen & Hofman,
2023). Global citizenship seeks to develop a
sense of belonging to a broader community and
common humanity (UNESCO, 2015). It aims
at building the knowledge, skills, values, and
attitudes that learners need to contribute to an
inclusive, just, and peaceful global society. The
PCIs under Global Citizenship include peace
education, integrity, ethnic and racial relations,
social cohesion, patriotism and good governance,
human rights and respon{c(lbilities, child’s rights,
childcare and protecé}ioﬁ, and gender issues in

.

education, among{gﬁers.
e®

$)
In Kenyan@ﬁign Language, Item 1 required
learnerid'.% identify a picture that represented a
touriS!Oattraction site. This assessed the learners’

@ﬁlity to appreciate ethnic and racial relations to

‘&enhance social cohesion.

The share of learners who scored correctly on the
proxy items on Global Citizenship is shown in
table 35 and Figure 21.

N
OQJ
Table 35: Performance on the Proxy Questions for Global Citizenship

Subject Performance on the Proxy Questions
Kenyan Sign Question Number(s) 1
Language

% of learners scoring 39.46%

correctly
Performance Exceeding Meeting Expectation | Approaching Below
Levels Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 0 1 0
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Figure 21: Performance on the proxy questions for Global Citizenship
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Global Citizenship was assessed in one subject
only — Kenyan Sign Language (1 item). On this
item, all learners were at Approaching Expectation
performance level as displayed in Figure 21. It is
worth noting that learners had difficulty in picking
out the correct answer, this alludes to the need to
expose learners to the building blocks of Global
Citizenship in a variety of subjects to enhance
the acquisition of knowledge, skills, Valu%@
and attitudes for building an inclusive Ju%@gnd

Q~
O
,{\\
\
@rb
v/

<
The PCIs under Health Ed@tﬁ‘tion are COVID-19,
HIV and AIDS, alc%{b‘f and drug abuse and
prevention, lifestyle diseases, personal hygiene

peaceful global society.

3.4.2 Health Education

and preventive health, common communicable
and chronic diseases.

Items 16-20 in Kiswabhili required the learner to
fill in the blanks spaces with the correct response
from the given choices.

68

This assessed a learn%&@ablhty to understand
how to prevent hf%@?le diseases with emphasis
on the 1mp0rtan£© of a healthy balanced diet.

In Kenyan &n Language, Item 4 assessed a
learner’ Q{ﬁnhty to identify unhealthy foods to
av0| estyle diseases.

§mmumcable diseases were assessed in Science
and Technology. Item 9 assessed learners’
understanding on ways of preventing infestation
by jiggers. Similarly, Item 26 in Home Science
required learners to identify statements that were

true about common communicable diseases.

Music also assessed this competency. Item 18
required learners to identify hygienic measures to
be observed after playing a descant recorder. This
assessed the learner’s ability to practise personal

hygiene and preventive health.



The share of learners who scored correctly on the proxy items on Health Education is shown in Table 36

and Figure 22.
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Table 36: Performance on the Proxy Questions for Health Education

Subject Performance on the Proxy Questions
Question Number(s) 16 17 18 19 20
Kiswahili % of learners scorin
° & 15.06% 69.91% 63.92% 74.98% 65.78%
correctly
Question Number(s) 4
Kenyan Sign
Language % of learners scoring 36.12%
correctly .
<
Question Number(s) 9 A(SD
Science and >
o .
Technology % of learners scoring 51.75% *Q(b'%
correctly S
. N
Question Number(s) 18 oé}-
Music % of learners scoring 00(\
29.24% N
correctly @
Performance Exceeding ing Approaching Below
Levels Expectation Expectation Expectation Expectation
&
Quartiles 76-100 %00 51-75 26-50 0-25
&
Frequency 0 3 5 2 0
" &&\ 4
{é(\
Q
Figure 22: Performance on\@é proxy questions for Health Education
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As depicted in Table 36, four subjects Kiswahili (5
items), Kenyan Sign Language (1 item), Science
and Technology (1 item) and Music (1 item)
assessed Health Education. Figure 22 shows that a
majority (71.4%) of the learners were at Meeting
Expectation and 28.6% were at Approaching
Expectation performance levels. It is notable that
learners were at Meeting expectation in the five
subjects that assessed this competency, indicating
a need to give them more learning opportunities
to acquire the Health Education competency in a

variety of subjects.

3.4.3 Life Skills and Values Education

The PCIs under Life Skills and Values Education
include life skills, moral education and human
sexuality, etiquette, among others. A wide range of

question types exist for testing life skills (Soland
et al., 2013).

N\

In skills assessment, the best predictor of future

skills performance is through assessing current
skills.

In English, Item 1-3 assessed learners’ ability to
display etiquette when talking with others. In the
conversation, the pupil sought permission from
the teacher to be late for school.

In Kiswahili, Item 23 “Ukitaka kwenda chooni
utamwomba mwalimu ruhusa kwa kumwambia
unataka kwenda___ ™ assessed learners’ ability
to seek permission from &xe teacher using polite

language. This assessgd;ﬁle learner’s competency

in applying Values®%cation.
e®

$)
The propor@% of learners who scored correctly
on the ]a;g&(y items on Health Education is shown

in g@% 37 and Figure 23.
S

(%
Table 37: Performance on the Proxy Questions &‘)Q?Life Skills and Values Education

\
>
&
X
Subject Performance on tl{\@jﬁroxy Questions
<&
Question N&/@%er(s) 1 2 3
English % of | < .
00 e?\ﬂers SCOTNE | 2785% | 25.33% | 70.52%
corrgtily
)
Question Number(s) 23
Kiswahili % of | i
o of learners scoring 83.18%
correctly
Performance Exceeding Meeting Approaching Below
Levels Expectation Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 1 1 2 0
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Figure 23: Performance on the proxy questions for Life Skills and Values Education
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Life Skills and Values Education was assessed
in two subjects only — English (3 items) and
Kiswahili (1 item) as shown in Table 37. Figure

23 reveals that a majority of the learners were at

N\

Learners’ Qﬁ‘(eﬁancial literacy was assessed in
Mathe@%%ﬂcs. Item 26 required learners to
d @%ﬂne how much money they received after

ling tomatoes from their agriculture project.

Approaching Expectation and the rest at eitheé%(b Similarly, Item 11 in Kiswahili, which read:

Meeting Expectation or Exceeding Expecte@gﬁ
performance level; none was at Below Ex @ot’ation
in this competency. It is worth noti{Q that this
competency was assessed in twob\@)jects only.
While learner performance in@thas competency is
commendable, there is nngﬁgS expose the learners
to the competency @@ife Skills and Values

Education in a variety of subjects.

3.4.4 Education for Sustainable
Development (ESD)

The PCIs under Education for Sustainable
(ESD)

education, disaster risk reduction, safety, and

Development include environmental
security education (small arms, human trafficking),
financial literacy, poverty eradication, countering
terrorism, extreme violence and radicalisation,

gender issues and animal welfare.
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“Chagua jibu linaloonyesha kuwa msimulizi

anafahamu  uwekezaji” assessed learner’s

competency in financial literacy.

Item 4 in Kiswahili, read “Leleni alimweleza Kibo
athari za kutotunza. Ungekuwa Kibo, ungetaja
athari gani nyingine?” This required learners to
state other consequences for not taking care of
the environment. The item assessed the learners’

competency in issues of environmental education.

In Physical and Health Education, Item 45 required
learners to choose a suitable site for an outdoor
shelter. This item assessed learners’ competency
in demonstrating knowledge on environmental

factors suitable for living (flood free areas).
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Social Studies assessed the learner’s understanding
of environmental education (different climatic
zones) through Item 25, that required learners to
identify the characteristics of semi-desert climate
in Eastern Africa. Also, Item 6 in Art and Craft
required learners to state ways in which plastic
bottles can be reused. This assessed learners’
ability to impact positively on the environment by

reusing and recycling waste materials.

In Hindu Religious Education, Item 40 assessed
learners’ understanding of the scripture that
talks about the preservation of the animals. This
assessed a learner’s ability to appreciate animal

welfare.

The proportion of learners who scored correctly
on the proxy items on Education for Sustainable

Development is shown in table 38 and Figure 24.

Table 38: Performance on the Proxy Questions for Education for Sustainable Development

Subject Performance on the Proxy Questions L
S
Question Number(s) 26 %6
Mathematics ] 2
% of learners scoring 38.54% @
correctly R @x‘é\
Question Number(s) 4 O((\Ql 1
Kiswahili : ©
% of learners scoring 46.7 N 29.44%
correctly x@ o
o
Physical Question Number(s) QQ? 45
and Health % of | ) O\*
Education 6 of learners scoringc) 46.32%
correctly <&
D
Question Nu@&r(s) 25
. c oz
Social Studies ] i
% of leagners scoring S
corrg/sﬁ*y oo
@\"
Question Number(s) 6
Art and Craft .
% of learners scoring 57 36%
correctly R
Hindu Religious .
Education Question Number(s) 40
% of learners scoring 45.45%
correctly 2
Performance Exceeding . . Approaching Below
Levels Expectation Meeting Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 0-25
Frequency 0 2 5 0
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Figure 24: Performance on the proxy questions for Education for Sustainable Development
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Table 38 displays the six subjects — Mathematics
(1 item), Kiswahili (2 items), Physical and Health
Education (1 item), Social Studies (1 item), Art and
Craft (1 item) and Hindu Religious Education (1

which are .@&:ussed under the section on Core
Values@izenship is also discussed in the section
on \g{eOCore Values. Parental engagement is the
@@%ive participation of parents in their children’s

item) — which assessed Education for Sustainable > learning and holistic development in collaboration

Development. As shown in Figure 24, a majo@%

of the learners were at Approaching Expe@@tlon
with some at Meeting Expectation pe&%%mance
levels. It is observable that only on\@ft\em in each
of the subjects, except Kisw@? assessed this
competency, indicating the\@ged for more items

assessing the competen%fﬁl a variety of subjects.
©

3.4.5 Learner Support Programmes

The Learner Support Programmes (LSP) covers
Non-Formal Programmes (NFP), Values based
Education (VbE),
Empowerment and Engagement (PEE). The

Citizenship, and Parental
NFP include guidance services, career guidance,
counselling, clubs and societies, sports and
games, mentorship and peer education, children’s
government, and chaplaincy services. VbE entails
values such as love, responsibility, respect, unity,

peace, patriotism, social justice, and integrity,
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with teachers and other stakeholders (KICD,
2019). Learning experiences at home should
reinforce what is learnt in school to help nurture
the potential of learners. These connections can
be maintained through various activities and

provision of opportunities to parents to render

services.
This section highlights how non-formal
programmes and parental engagement and

empowerment were assessed.

Item 30 in English required learners to read/follow
a passage about three friends playing different
games and identify one who plays football only.
This item assessed learners’ ability to pick out
different sports and games and appreciate the role
of sporting activities for career growth and social
cohesion.
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The percentage of learners who scored correctly on the proxy item on Learner Support Programmes is

shown in Table 39 and Figure 25.

Table 39: Performance on the Proxy Questions for Learner Support Programmes

Subject Performance on the Proxy Questions
English Question Number(s) 30
% of learners scoring 40.76%
correctly
Performance Exceeding Meeting Approaching Below
Levels Expectation Expectation Expectation Expectation
Quartiles 76-100 51-75 26-50 ~ 0-25
\\
Frequency 0 0 1 O 0
ol
el
Figure 25: Performance on the proxy questions for Learner Support CP’@grammes
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76-100 Q){b' 51-75 26-50 0-25
Ex cee&i&g Meeting Approaching Below Expectation
Ex p@&a tion Expectation Expectation
OQ} Performance level

The PCI on Learner Support Programmes
was assessed in English (1 item) as shown in
Table 39. In the assessment, all learners were at
Approaching Expectation performance level. It
is significant to note is that the competency of
Learner Support Programmes encompasses Non-
Formal Programmes, Values based Education,
Citizenship, and Parental Empowerment and
Engagement. It is important, therefore, to provide
learning opportunities in all these areas and assess

learner’s acquisition of these competencies.
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3.4.6 Community Service Learning

Community Service Learning (CSL) is
experiential learning that involves incorporation
of community engagement into the curriculum to
enhance learning outcomes (Mason & Dunens,
2019). CSL combines classroom learning and
community service, providing learners with an
opportunity to work with the community members
to solve local problems. The members can be from

the school or local community.




In assessing CSL the assessor looked out for a
learner’s ability to; identify current problems
facing their community, protect themselves
against the issues affecting the community, and

prevent spread of the problem.

In Agriculture, Item 17 required learner’s to
explain how to control soil erosion.

The item assessed learners’ ability to identify
current problems facing their community and how

to prevent spread of the problem.

Kenya Primary School Education Assessment (KPSEA),
National Report, 2023.

The proportion of learners who scored correctly on
the proxy items on Community Service Learning

is shown in Table 40 and Figure 26.

As shown in Table 40, Community Service
Learning was assessed in Agriculture (1 item)
and all learners were at Approaching Expectation
performance level. This implies that more learning
opportunities should be provided to learners in a
variety of subjects to enable them work with the

community members to solve local problems.

Table 40: Performance on the Proxy Questions for Community Service Learning<Q
)

C
Subject Performance on the Proxy Questions G)Q,G‘
oy
Agriculture Question Number(s) 17 QéQ
N
\"(J
% of learners scoring 39.12% QQ;
correctly ,O®
\J
Performance Exceeding &&’ting Approaching Below
Levels Expectation I pectation Expectation Expectation
o
]
Quartiles 76-100 @QJ 51-75 26-50 0-25
(\0
Frequency 0 ng% 0 1 0
sy
- \ - - - -
Figure 26: Performance on the pr@@ questions for Community Service Learning
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Chapter

4

Summary of Findings, Discussions and
Recommendations

4.1  Summary of Findings

41.1 Assessment Centres

The total number of assessment centres was
32,555 in 2022 and 32,623 in 2023. Generally,
there was a slight increase in the number of
assessment centres. Some of the counties that
registered an increase in the number of assessment
centres are: Mombasa at 18 (0.06%), Nairobi at
14 (0.04%), and Nakuru at 14 (0.04%) while a

4.1.2 Enrolment and Transition

In 2023, a total of 1,281,210 learners sat KPSEA,
comprising 657,893 boy®and 623,317 girls. This
1S an improvemen'c%&in 2022 where 1,253,577
learners sat KP%BKK of whom 648,613 were boys
and 604,964, §ffls.
e
L

DestQeView of the trends in enrolment of

\%&ASZ.OZS Grade 6 cohort shows that a total of
13

significant decrease was observed in Meru, Hore)@%

Bay and Kisii at 19(0.06%), 15 (0.05%) a@@ﬁl
(0.03%) respectively. The decrease of ag@e%sment
centres could lead to an influx on Qﬁ%lment in
neighbouring centres, therefore @using a strain

on teachers and resources. @6
<

Counties in Arid and Se{{{l-Arid Lands (ASAL)
registered lower numG@Qsz of assessment centres
compared to those in non-ASAL areas. For
instance, Lamu, Isiolo and Samburu registered
lower numbers of assessment centres at
122 (0.37%), 143 (0.44%) and 182 (0.56%)
respectively compared to Nairobi, Kitui and
Machakos counties that had the highest number
of assessment centres at 2,017 (6.18%), 1,520
(4.65%) and 1,205 (3.69%) respectively.

76

25,628 learners were registered at Grade 3
in 2020. Out of these learners, 1,281,210 sat
KPSEA in 2023, representing a completion rate
0f 96.65%. Further analysis revealed that 95.19%,
96.32% and 93.67% of the learners in Grades 3,
4, and 5, respectively, sat the SBAs. This implies
that a significant number of learners did not take
the formative assessments in their respective
grades, a factor pointing to lack of compliance
with the assessment policy guidelines in some
schools in line with the CBAF. It was observed
that 5 counties with notably high registration for
2023 KPSEA were Nairobi (90,798), Kakamega
(65,582) and Kilifi (59,661) while low registration
was recorded in Isiolo (4,521), Lamu (4,707) and
Samburu (6,101).



Of concern is the large number of learners (59,272)
who registered for the first time while sitting the
2023 KPSEA summative assessment pointing
to lack of compliance to the CBA framework
guideline to schools to register all learners at
Grade 3 for effective formative and summative
assessment. Late registration has implications on
the conduct of any assessment, more so where the
tracking of learners’ performance contributes to

future decision making.

4.1.3 Learner Characteristics

4.1.3.1 Gender

It was found that more boys (657,893) than
girls (623,317) registered for the 2023 KPSEA.
The proportion of boys who registered for the
2023 KPSEA was higher than that of girls by
34,576 (2.70%) compared to 43,649 (3.48%) in
2022. Kilifi County had the lowest disparity in

enrolment between boys and girls. Boys wer@?

slightly more than girls by only 0.02%. Tiﬁls
can be attributed to an increase in the r@@%er of
girls registered for KPSEA in Kilifi .(\%@nty from
22,766 in 2022 to 29,820 in 2023@@3 West Pokot,

Marsabit and Migori countles(zb(')ys were slightly
more than girls by only 0 @%, 0.47% and 1.08%
respectively. West Pol@z’nas continued to register
a steady progress towards gender parity from a
gap of 0.25% in 2022 to 0.14% in 2023.

4.1.3.2 Age

Kenya offers the age-based pathway. The
appropriate age for grade 6 is 11 years. In KPSEA
2023, 59.16% of the learners at the end of primary
schooling were 11-12 years old. 20.42% of the
learners were below 12 years while 20.42%
were above 11 years. Counties contributing

to the 20.42% overage learners are: Garissa
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(63.00%), Kwale (53.02%), Kilifi (51.21%),
Mandera (49.86%) and Tana River (43.28%).
These proportions, however, are lower than those
observed in 2022 which had 5 counties recording
over 47% of learners as overage, indicating a good

move towards age-appropriate grade attendance.

4.1.3.3 Disability

Regarding registration of learners with disabilities,
it was established that out of 3,268 who sat the
2023 KPSEA, 1,467 (44.89%) were learners with
physical disabilities, followed by 948 (29.01%)
learners with hearing il@%irment learners with
low vision were 705521 57%) while148 (4.53%)
were those w1tkb’©*1sual impairment. Bungoma,
Kiambu and @umu were among the counties that
had the highest number of learners with disability
at 16(4)0@.02%), 160 (4.90%), and 153 (4.68%),
r&g&’ctively. On the other hand, counties majorly
‘% ASAL such as Lamu, Wajir, and Samburu
recorded the lowest registration of learners with
disabilities at 2 (0.06%), 16 (0.49%), 18 (0.55%)
and 20 (0.61%), respectively.

Of concern are the counties reporting low
registration of learners with disabilities. This
could be attributed to stigma issues preventing
these learners from accessing education, as well
as lack of early identification and placement.
Having a timely assessment by Educational
Assessment and Resource Centre (EARC) could

ensure inclusivity, access and equity.

4.1.4 Learners’ Performance in the 2023
KPSEA

This report indicates that in the following seven
(7) out of the fourteen (14) subjects sat, most
learners were exceeding or meeting expectation in:
English (61.36%); Kiswahili (66.90%); Physical
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and Health Education (58.39%); Social Studies
(62.80%); Art and Craft (61.98%); Christian
Religious Education (66.88%); and

Islamic Religious Education (58.22%).

Learners’ performance in the following two
subjects was at approaching or below expectation:
Kenyan Sign language (77.21%); and Hindu
Religious Education (57.57%). Having strong
foundational learning in these subjects will
ensure that learners exiting at the end of primary
schooling have better chances of understanding

subsequent content in the subject.

This

teaching and learning resources, retool teachers

indicates there is a need to enhance
for better understanding and the interpretation
and implementation of curriculum designs, and
investigate further causes of this performance

trend. Having strong foundational learning in

all Core Competencies. This indicates that the
foundation for acquiring the core competencies
is being laid and given age-appropriate tasks, the
learners are able to display the basic behaviour that
portrays the 7 Core Competencies as envisaged in
the BECF.
Regarding the foundational acquisition of Core
Values, a majority of the learners performed at
Meeting Expectation on proxy questions that
tested the values of Love and Respect. This was
commendable and should be sustained by the
teaching, learning and assessment experiences.
An analysis on the prox&ltems that tested the
Core Values of Res Oﬁ?lblhty, Unity, Integrity,
and Patriotism reyeffled that most learners were
performing at é%proachmg Expectation in the
foundatlonaggcqulsltlon of these values.
of cog\s@m was the proportion of learners
per (ﬁqmng at Below Expectation when given
@&stlons on in the values of Social Justice.

these subjects will ensure that learners exiting at 2*The assessment of the PCIs established that

the end of primary schooling have better chan@f’
of understanding subsequent content 1@0 the
subject. Subject specific intervention Qbuld be
considered to ensure that the subj ectq\-@\lth learners
performing at approaching or bdg'w expectation
posed better learning outco@%
N
4.1.5 Assessment cﬁ?%:ore Competencies,
Core Values and PCls

Concerning assessment of the acquisition of core

competencies, core values, and pertinent and
contemporary issues in the 2023 KPSEA, proxy
test items were analysed for proxy evidence on
the foundational building blocks of acquiring
the core competencies among learners. Chapter
Three details the analysis and findings per Core
Competency as well as the Core Values and PCls.
All

Expectation based on the proxy evidence in

learners  performed at Approaching

78

majority of the learners were performing at
Meeting Expectation on test items that tested
on Health Education and Life Skills and Values
Education. Learner performance on proxy items
of testing Global Citizenship, Education for
Sustainable Development, Learner Support
Programmes and Community Service Learning
indicates that all the learners were performing at

Approaching Expectation.

Conclusion

The 2023 KPSEA Report aims at informing the
various education stakeholder as they come up
with policy interventions that would ensure
the concerted efforts are expended to increase
the proportion of learners at the end of primary
schooling likely to transit to Junior School with
the foundational skills that will help sustain

their future learning of concepts. This Report



shows that aspects of learner registration for the
formative and summative assessment could be
made more efficient to ensure no learner is left
behind or disadvantaged. The performance points
to the need for teaching and learning resources,
teacher retooling, and adoption of subject specific
interventions to ensure foundational learning is

improved in all subjects at primary school level.

4.2 Recommendations

4.2.1 Ministry of Education

The Ministry of Education should ensure that:

schools comply with the formative and summative

assessment guidelines for better institutionalisation

of CBA.

a) quality assurance visits are conducted to
ascertain the factors that could lead to the

closure of some schools/centres and their

schooling and transition and ensure the ga{ﬁ%

N
made in 100% transition at the end of %@ary

Q~
O
N
Early Assessment and Rggﬁ%rce Centres
(EARCs) are well equip%e\el' and staffed and
easily accessible foQ%%fective and timely

. X .
functional asse@%ent and educational

schooling are sustained.

b)

placement of learners with disabilities in
educational programmes most suited for

nurturing their potential.

policy interventions that promote narrowing

the gender gap in access to primary

education; age-appropriate school entry

or age-appropriate-grade-attendance are
implemented, especially in counties with

greater disparities.

d)

provision of teaching and learning resources

such as descant recorders to learners to

N

impacts on learners’ completion of primary -
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enable them develop the required practical
performance skills in Music and provision of
adequate visual KSL resource materials such
as videos and picture stimuli in schools to
enable learners to relate graphics with names/

words to help them build KSL vocabulary.

e) schools have well established and equipped
laboratories for teaching Home Science and
performing Science experiments and studios
for Art and Craft activities.

f) teacher trainees are taken through practical

learning experiences ((\iuring their pre-service
training so that t eg,%ain in-depth knowledge
on content andg¥edagogy to enable them plan
and effectido@y teach the foundational skills

for ea%l@ﬁlbject at primary schooling.

g) %@&QASTEA prioritises school-based teacher
~support for improving foundational learning
of STEM subjects at primary school.

h) monitoring of learning is frequent to ensure
that factors affecting teaching and learning
in lower and upper primary levels are
investigated and appropriate interventions
put in place.

4.2.2 Teachers Service Commission

The Teachers Service Commission plays a
crucial role in ensuring the implementation of

the curriculum. In this regard, the commission
should:

a) capacity build teachers on methods of
instruction and assessment that are authentic,
practical and in context with acquisition and
application of skills and competences.

b) capacity build teachers on how to effectively

develop in learners the competencies, values
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and PCIs to improve their performance in ~ b) analyse school specific reports for learning
future assessments. gaps and come up with more subject specific
) ) strategies/ learning experiences to improve on

c) retool teachers with greater emphasise on the 8 gexp o P )
learner content conceptualisation, teaching

use of learning experiences in the curriculum
and assessment.

design for learner conceptualisation of
curriculum content. c) expose learners to a wide range of contexts
. . . such as use of visual aids, print and digital
d) Incorporate the subject specific learning ) P 5
) media to ensure acquisition of aspects of
gaps in the assessment tools for Teacher . .
reading for comprehension and mastery of

Professional Development process to identify
content.

capacity gaps for School Based Teacher
Support programmes and address them. d) link various content areas across different

. ) ) strands and subjects a(@d facilitate learners to
e) ensure appropriate teacher establishment in

realise the inter relatronship.
schools especially for the teaching of Science e%& P
and Technology, Art and Craft, Music, Home e) diversify mg@fgs of content delivery and
Science and HRE. assessmeéﬁzqfhat focus on real-life tasks that

< . . . . .
learn? can identify with. For instance, in
a

4.2.3 Kenya Institute of Curriculum S(, Studies, diagrams should be used to
Development ~ullustrate relief features for better mastery of
\$ concepts.

The Kenya Institute of Curriculum Development ¢, ) o
) 9" ) adopt a practical approach by giving learners

should: O\>\

a) collaborate with TSC to streng the

capacity of teachers to unde{(sgand and g) 1nvolve learners in vocabulary building tasks

opportunities to perform tasks more.

interpret subject-specific learn,gj% experiences that create opportunities for using expressive
as outlined in the curriculg‘m@design. and receptive skills in KSL directly or in
&,}Q’ ) ) pictorial representation, interpretating spatial
b) make use of the noted learning gaps in each ) . .
. ) i information and modelling accurate ways of
subject and devélop teaching and learning o
. . . . signing words.
materials for sharing via radio lessons, Edu
Channel, and other content access modes h) ensure that learners are registered at Grade
available. 3 for effective formative and summative
assessment in line with the CBA Framework
424 Teachers and Headteachers and keep all appropriate progress records.

Teachers play a key role in facilitating curriculum 425 Parents/Guardians

implementation. They should therefore:

a) use teaching strategies and assessment modes Parental involvement is pivotal in a learner’s
that emphasise the application of knowledge progress. The parents/guardians should therefore:
,skills, attitudes and values to be acquired by a) ensure enrolment of children for schooling

the learners. in line with the school entry age policy.
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b) provide a conducive learning environment e) create a rich language environment at home
for the learners and foster in them positive for regular learners and learners with hearing
attitude towards learning. impairment.

¢) monitor their learner’s progress and motivate instil values in the learners right from home and
them as they undertake their tasks as it helps compliment the acquisition of core competencies
nurture the learner’s potential. among the learners.

d) support learning by providing the required
materials to the learners during teaching,

learning and assessment.
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